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INTRODUCTION

History

The Valley Arts and Science Acadeniw ASA0 o r i C hoh)dsta&inder§actdn o
through 6th gade, arts and scienfecused, independent elementary charter school
operating in Fresno, California. Its 282 students receive instruction through an innovative
standardsased curriculumVASA students are academically engaged through project
based learmg and integrated arts and science instruction through music, fine arts, and
science, to better accessre contenthat isnormally taught in isolation at most schools.
Students from all over Fresno are drawn to the school because of the cteativueesof
VASAOGs academic program, whi ch-integnatetl udes a ve
approach. VASA students are provided high quality performing arts opportunities,
engaging science learning experiences, and a variety of elective courses laumlding

s t u d elents and strengths, as wellsamaller class sizes than most neighborhood
schools.

VASA was founded in 2006 by a group of committed community leaders and parents
including Dr. Brad Huff who were concerned with the choices availableistiag

public schools inthe Fresnoar8®@ASA6s i nt ent wa alintthe falbok c o me op
2006; unfortunately, due to issues with locating an adequate facility within close
proximity to Fresnods Downtown, Cul tural Art

opening until 2007. VASA subsequently opened in September of 200719gtktudents

in grades K6. The School still occupies its original location on the grounds of the Ted C.

Wills Community Center, which is part of the Fresno Parks and Recreation Department.

This site is within walking distance of the historical Tower Bistand downtown

Cul tural Arts District and i sintegratedduci ve t o t
instructional approach, as students watk to many historical areathe library,

museums, and parks, etc.

Valley Arts and Science Academy is operalicstudents living in the state of California,
but attracts students frothe downtown core of Fresno and multiple surrounding
communities. Currently, the student body consis@ppiroximately 56% Hispanic or
Latino students, 25% White (not Hispanstudents, 12% African American students, and
the remaining students are Indian or Asiimne majority of the student body, 82%, is
eligible for the Federal Free and Reduced Lunch program, 9.2% of students receive
Special Education Services, and 13.5%taflents are English Language Learners.

Over the last three yeatbe student populatidmas been impactetle to the economic

downturn causingnore and more familie® voluntarily leawe or bedisplaced from the

core area of Fresno. VASAO0s enroll ment has f
rate within Fresno Counggndthe Fresno Unified School Districthe schooturrently

attractsstudents from multiple zip codes and from the following cities: Fresno, Clovis,

Sanger, Selma, Madera, and Reedley. However, the largest number of studentstserved

VASA reside inthe 93728 zip code,law-income,innercity areain Fresno. There is a

strongneed in this urbanorefor providing an innovation instructional approach, as

evidenced by thiow level of educational attainmeexhibited by most adults living in

the vicinity, as well astber demographic indicators. The estimated populatidhe
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93728 zip codén 2009 was1.P40residentsThe list below denotes the low educational
attainment among the residents.

Educational Attainment Amongd I ndividuals Residing Within 93728 Boundaries*

Less than high school graduatini®3.3%
High school graduate of equivalén22.8%
Less than 4 years of college9%

College bachelor degrée9.8%

In 2009, the median household income within the 93728 zip code was $34,419, as
opposed to th median across the state of Californii&58,931. In 2000, 25.3% of
families were living below the poverty level; in 2009, that percent rose to 37.8%. In
addition, a staggering3 registered sex offenders live in 3.1 square miles that
encompasses th&928 zip code. These statistics alone show the need for high quality
educational opportunitigbatkeep students engagedt only during the school day, but
also during after school hours

Many schoolsithin the Fresno Unified School Birict have traditionally not met the

needs of certain segments of -Dath’€at effoondsodpo
education database, only56%0f esno Uni fi edés 65 el ementary
API growth targets. This percent wagen lower among several subgroups, including

mi norities and socioeconomically disadvantag
subgroups did not meet their Annual Measurable Objectives in English Language Arts or
Mathematics in the 20090 school year

Furthermore, for children living in the Fresno area, access to qaa$itgrscience
programs is severely limite®nly a handful of students apgovidedarts or science
programswhich are available at ontwo neighborhood magnet schodJSD magnet
schools serve only 10% of the total student populat®mlget cuts have all but
eliminated arts programs from many of the surrounding public schools. Yet current
research shows thatademic performance is higher in schools that also offer arts and
science instruction.

Evidence of increased student focus, confidence and morale susygests

Integrated/Project Based instructional program is vitaldoc hoo|l 6 s f ut ure succ
VASA students have received Scienaed Artsintegrated instruction since opening in

2007. In2009 the School implementetkctives in grades 4 througtit@tutilize Project

Based Learning to provide meaningful learning experiences for the &wdmsuch

classes as Lego Robotics, Chemistry and Cooking, Advanced Art, Advanced Band,
PhotographyandGardening, to name a feWwhe electives provide VASA studentih
manyopportunities to apply their content knowledge and skills in real wpptcations,

and empowethem to take responsibility and ownership of their own learning.

! http://www.city-data.com/zips/93728.html
2 hitp:/lwww.eddata.k12.ca.us



VASA has established a strong after school program providing individual tutoring and

intervention to students who need additional help, asasedinrichment activities which

enhance student learning through science and the artaft€hechooprogram provider,
Solunet, has adopted &guRAohssterecylbetveen theaaya | mo d e
program and the after school program.

Reflections on the Past

School Accomplishments

Since 2007, VASA has provided an engaging-amsl sciencéntegrated program for its
students. During this period, the School has achieved positive student outcomes and
gradual academic gains, tremendous commuuipport in the form of partnerships and
in-kind donations, and created a learning atmosphere that promotestselin, risk

taking and excellence through hard work and determination.

In accordance witkducation Code Section 47607(KASA has mebne of the
following conditions for renewal:

1. Attained its Academic Performance Index (API) growth target in the prior year or in
two of the last three years, or in the aggregate for the prior three years.

Not only did VASAneet its growth target i009, but exceeded it by 14 points

Additionally, VASA has accomplished the following:

Sociceconomically Disadvantaged subgroup gé@points

Hispanic subgroup grew 22 points

Met 12 of 13AYP criteria

Recruited andhired 100% highly qualifiedESL endorsed teachers

Employed stat@adopted instructional materials

Maintained anddevelopegartnerships with cultural groups around the city
Established and enforced a sch@able positive behavior and expectations policy
Maintained a low rate o$pecial education students

Maintained a safe, clean, attractive school environment with an edible garden
Built strong partnerships with KVRFPublic Television, Arte AmericgSasa de
Cultura, Valley Cultural Coalition Formally FCASH)Received as donations
laptop computers for the intervention room and for teachers who did not have
laptops for data analysis from Every Neighborhood Partnership and
Studentnest.com.

Additionally, VASA received the followjiigrants to support its educational program.

Grants Awarded
e Bonner Foundation Granbf arts
e Garabedian Grant for general fund
e Fresno Regional Foundation Grant to cover costs for experiential learning
opportunities and costs for arts activities
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o Kaiser Grat for safe and healthy schools
e Home Depot grant for school beautification
e Fresh Fruit and Vegetable grant to help schools provide healthy snacks and meals

VASA has also received community accolades, as listed below.

Awards & Recognition
e 2nd placewinner, 8" grader Marissa Keck at tfi@esno County Science Fair,
Category: Earth Science
e 3Yplace winner, 8 grader Peter Beidermann at the Fresno County Science Fair,
Category: Bio Chemistry.
Featured as fACool School o6 on Channel 47
Received ¥ Place forCreative Presentations in Regional Lego Robotics
Featured school for Art Smart Series for KPiTYighlighted fourth grade
Featur ed s c h edtucatiomal ArtKkSeReE 6 s O
VASA kinder student featured for KVPTO0s F
Students seleet to provide artistic centerpieces for Cultural Arts Conference
Broken Leg Stage provided space to show student art during Art Hop in 2009
The Fresno Historical Society donated a visit from Abraham Lincoln
VASA Concert Choir invited to perform at the 200@rtin Luther King
Memorial Day Presentation in Downtown Fresno
Student art to chosen to be shown in the student wing of Arte Americas
e VASA Girls Scouts chosen for the changing of the flag at the Tower Districts
United States Post Office
e VASA Girl Scoutschosen to sing at the 2010 Woman of the Year luncheon
e Fresno County Office of Education creating professional development videos for
integrated artgractices
After school program Creative Movement award for performance
¢ Solunet using VASA instructional ndel for enriching its after schools programs
VASA was asked to provide a 36by506 piece

In addition to the accomplishments listed above, VASA has made great strides in
working towards the original charter goals developgdthe founders, prior to the time
when the school was able to identify the needs of our specific populaibmwing is a
list of objectives laid out in the original charter petition and analysis of the extent to
which these were met.

Objective 1. Students will achieve proficiency or advanced understanding in Core
Academic areas

From 20072010, VASA posted API scores of 636, 658, and, 8&§pectively.



690
680
670 658
660
650
640
630 -
620 -
610 A

636

VASA

@ 2007-200802008-2009M 2009-20100 |

Data analysis shows a positive trend in both English Laggrts (ELA) and math
scores on the California Standards Test (CST) over the period of time students have
attended VASA. With the exception of grade 5, from 20070 students across all grade
levels showed growth in the number of percent proficientieaaced on the ELA CSTs.
In the same timeframe, VASA showed schaidle growth on the mathematics portion of
the CST, which increased from 25% to 28% to 36% of students scoring proficient or
advanced.

VASA 2007-2010 CST
Percent Proficient& Advanced
English Language Arts Growth School Wide




100%

80%

60%

40% 319 36% 0%

School Grade 2 Grade 3 Grade 4 Grade 5 Grade 6

Wide
B 2007-2008 O02008-2009 @2009-2010
VASA 20072010 CST
Percent Proficient & Advanced
Math Growth School Wide

100%

80%
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Again, with the exception of'5grade, VASA showed schoalide growth among socio
economically disadvantaged students in the ELA CST scores frora220@7

VASA 20072010 CST
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Percent Proficient & Advanced
Socioeconomically Disadvantaged Students

B 2007-200802008-2009@ 2009-2010

In science, the percent of VASgtudents who scored far below basic on the CSTs

dropped from 41% in 2007 to 18% in 2010. The number of students who achieved
proficient or advanced only reached 10% in year one, but rose to 46% in year two and
36% in year three. Although these scores saalght dip in science, VASA has put into
place,several mechanisms to help students increase standardized achievement scores and
overall academic success in the future (refer to educational program for details).

VASA is relentlessly working towds a quantitative goal of doubling the number of
students labeled proficient or advanced in ELA and mathematics for grédes@

attaining a rate of 60% of students labeled proficient on the CSTs in year three of renewal
with a 5% increase each yeaeteafter.

Objective 2: Demonst rlaeg we IfiQg raapdper opr i at e competence
Grade level competence is currently being measured through mastery of the Visual Arts

and Performing Arts (VAPA) standards. In additional to traditional assessntiee

faculty has put in place standaoizsed rubrics for measuring art outcomes. They have
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also developed school wide benchmarks to ensure consistency of assessments. The Art
and Music teachers collaborate regularly with the General Education tegchnessre
proper assessment of the integrated projects/learning experiences in their Core Content.

Growth in Instrumental using song #'s from Lesson Book
(Note: Orchestra and Band have diffarebooks, so please do not
compare Band and Orchestra)

Group Dec09 | May-10 [ Oct10 | Decl0 | May-11
Advanced Band 38 106| 147 154 26 | (Book 2)
Beginning Band 18 56 25 38 77

Advanced Orchestra 86 125 86 142 193 | Bk 1 Complete
Beginning Orchestra 22 81 19 41 86

Concert Choir Growth
based on Festival Scores

Festival Judge 1 | Judge 2 | Judge3
CMEA Festival 2010 Good Good Excellent
CMEA Festival 2011 Excellent| Excellent] Superior

Central Coast Chorg
Festival 2011 Excellent| Excellent] Superior

The Music teacher also empkxyibrics based on VAPA standartis measure growth in
band/orches#, music, andchoir. Samples are shown beloWASA is working on
updating the method of data collection for the art classes and will be utilizing ZOOM
Data to report out in the future.

-10-



NAME: ROOM #
GRADING RUBRIC
201062011 BAND/ORCHESTRA 1% Trimester
4 3 2 1
Advanced Basic Below Basic Far Below
Basic
Technique Hold and play Teacher may need to | Teacher may need to | Repeated reminders
instrument with proper | correct one time ding | correct technique more| about holding
technique. No class. than one time. instrument, assembly,
reminders. breath or bowing.
Progress Able to playbonus song| Able to playassigned Playsassigned songs | Unable to follow

directords
or less mistakes.
Foll ows dir
successfull at all times.
Also proves to be a
section leader by
helping others succeed

songat teach
tempo with 2 or less
mistakes. Also able to
stay with group and
follow director.

with 3-4 mistakes but
finishes wih group, and
does not stop.

director at the given
tempo. Will make
repeated mistakes and
may stop without
completing song.

Participation

Comes to class with
instrument and book.
Instrument, chair and
stand set up in correct
place, andeady for
playing within 5
minutes. Practices at
home 5 out of 5 days.

Has instrument and
book. On time to class,
Practices at home 3 oult
of 5 days.

May forget instrument
or book. Has practiced
at home less than three
days out of 5.

Does not have
instrument or book, and
has not practiced. Also
leaving instrument in
class instead of taking i
home to practice.

Tone/ Pitch

Tone is clear, focused,
and in tune. No pitch
errors.

Tone is clear and
focused in low to mid
range notes. Tuning is
accurate rost of the
time. No more than two

pitch errors per song.

Tone is often clear, but
sometimes uncontrolled
in low to mid range
notes. Frequent
inaccurate pitches.

Tone is often not clear
or focused. Usually
forced or uncontrolled
sound. Many pitch
errors.

GRADE (AVERAGE OF ABOVE CATEGORIES

-11-




NAME: ROOM #
MUSIC CLASS
20162011 GRADING RUBRIC 1% Trimester
4 3 2 1
Advanced Basic Below Basic Far Below
Basic

Participation

In place and ready to
begin on time. Follows
instructions at all times.
Never needs correcting|

In place and ready to
begin on time, but may
need correcting
occasionally.

Often talking with
neighbors instead of
following instructions.
Needs correction
regularly to get back on
task.

Comes to class late, no|
ready to sing or follow
instructions. Repeated
correction needed, and
does not stay on task.

Tone/Pitch Tone is consistently Tone is focused and Tone is usually clear, | Tone is often not
focused and clear. No | clear in central range | but sometimes focused or clear
pitch arors. with only extremes uncontrolled in central | regardless of range, an
having problems. Pitch| range. Frequent and detracts from
is accurate with only repeated pitch errors performance. Very few
isolated errors. accurate pitches.
Posture & Stands in proper singin¢ Stands in proper Stands in proper postur{ Rarely demonstrates
Relaxation _posture w_ith no tension p_osture most _of the only some of the tim_e, proper si_ngir_lg posture,
in throat, jaw or body. | time, and exhibits and often show tension| and tension is plainly
limited tengon in the while singing. visible in the throat jaw
throat jaw or body. and body.
Expression Consistently performs | Majority of Some of the Nearly no attentio to
with appropriate performance includes | performance includes | appropriate expression
expression in response| appropriate expression| appropriate expression | and style in
to the director. in response to the in response to the performance. Cannot
Communicates with the| director (no more than | director. maintain
audience and maintaing 2 distractons). Com Communicates with the| communication with the|
excitement consistently| municates with audience and maintaing audience & excitement,
throughout the song. audience and maintainy excitement some of the| and detracts from
excitement most of the | time. overall performance.
time.
Diction Vowels are pure, Vowelsusually pure, Vowels sometimes Vowels are inconsistent

consonants accurately
articulated and text
clearly understandable.

consonants usually
accurately articulated
and text understandabl
most of the time.

pure, consonants
sometimes articulated,
but text is not always
understandable.

consonants are sluggisl
and text isot
understandable.

GRADE (AVERAGE OF ABOVE CATEGORIES
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NAME: ROOM #
CHOIR
20162011 GRADING RUBRIC 1% Trimester
4 3 2 1
Advanced Basic Below Basic Far Below
Basic

Participation

In placeand ready to
begin on time. Follows
instructions at all times.
Never needs correcting|

In place and ready to
begin on time, but may
need correcting
occasionally.

Often talking with
neighbors instead of
following instructions.
Needs correction
regularly toget back on
task.

Comes to class late, no|
ready to sing or follow
instructions. Repeated
correction needed, and
does not stay on task.

Tone/Pitch Tone is consistently Tone is focused and Tone is usually clear, | Tone is often not
focused and clear. No | clear in central range | but sometimes focused or clear
pitch errors. with only extremes uncontrolled in central | regardless of range, an
having problems. Pitch| range. Frequent and detracts from
is accurate with only repeated pitch errors peformance. Very few
isolated errors. accurate pitches.
Posture & Stands in proper singin¢ Stands in proper Stands in proper postir| Rarely demonstrates
Relaxation _posture w_ith no tension p_osture most _of the only some of the tim_e, proper si_ngir_lg posture,
in throat, jaw or body. | time, and exhibits and often show tension| and tension is plainly
limited tension in the while singing. visible in the throat jaw
throat jaw or body. and body.
Expression Consistently performs | Majority of Some of the Nearly no attention to
with appropriate performance includes | performance includes | appropriate expression
expression in response| appropriate expression| appropriate expression | and style in
to the director in response to the in response to the performance.Cannot
Communicates with the| director (no more than | director. maintain
audience and maintaing 2 distractions). Com Communicates with the| communication with the|
excitement consistently| municates with audience and maintaing audience & excitement,
throughout the song. audience and maintainy excitement some of the| and detracts from
excitement most of the | time. overall performance.
time.
Diction Vowels are pure, Vowels usually pure, Vowels sometimes Vowels are inconsistent

consonants accurately
articulated and text
clearly understandable.

consonants usually
accurately articulad
and text understandabl
most of the time.

pure, consonants
sometimes articulated,
but text is not always
understandable.

consonants are sluggisl
and text is not
understandable.

GRADE (AVERAGE OF ABOVE CATEGOHES)

-13-




Because of the visual nature of the projects students complete, the art teacher has
included a narrative describing how she evaluates®dchu d grawth.6Ssudent
portfolios are available for viewing at the schadlsample of theurrent rubric is also

included belowVASA is working on updating the method of data collection for the art

classes and will be utilizing ZOOM Data to report out in the future.

VASA Portfolio Rubric

4 3 2 1 1%
AdvancedProficient Basic Below Basic Far Below Basic | Trimester
Student completes | Student Student Student
85% or higher of completes 80% | completes 50% | completes 40%
lesson objective. of lesson or less of lesson | or less of lesson

objectives. objectives. objectives.

Studentis on task

Student is on

Student is not

Student is non

congstently based task based on working with cooperativeand
on teacher teacher best effortbased | non-
observation. observation. on teacher participatory in
observation. class
based on teacher
observation.
Work shows Work shows best| Work shows Work shows

excellentstudent
effort based on

student effort
based on teacher

good student
effort based on

minimal to no
student effort

teacher observation | observation. teacher based on teacher
observation. observation.
Student attendance | Student Student Student

is 85% or higher.

attendance is
80% or higher.

attendance is
70% or less.

attendance is
60% or less.

Artwork reflects
growth throughout
the year based on
VAPA standards.

Artwork reflects
some
developmental
growth
throughout the
year based on
VAPA
standards.

Artwork reflects
minimal
developmental
growth
throughout the
year based on
VAPA
standards.

Artwork reflects
little to no
developmental
growth
throughout the
year based on
VAPA
standards.

GRADE (AVERAGE
OF ABOVE
CATEGORIES)
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Curriculum baseline is Visual Arts & Performigts, Content Standards (M2A),
California Content Standards, EL®landardsyASA Standards (derived from the CA
Content Standards).

Instructional Strategies: Integrated Instruction, Project Based Learning, SADIE, SIOP,
Homogeneous groups, Gender deployment at some grade levetgifisdNotebook

Journals, collaborative instructional planning across the curriculum, by grade levels, and
electives (when appropriate).

Assessment:

Art Portfolio, General Education rubrics, assessments

At the end of each trimester, a review of thetfodio is done for
grading.

Grades are determined with classroom teachers on meeting
integrated lesson

Objectives based on California Content Standards for each grade
level for students projects.

At the end of each yeastudents complete a sgibrtraitto track
their progress, in seeing and drawing. By the end of sixth grade,
each student would have a portrait collection to compare
longitudinal growth for Kinder through sixth grade.

> > > >

Each student in Art has a portfolio. Their portfolios help record tlesielopment in
skills and exposure to materials. Along with the portfolios are daily class evaludtidns
arebased orthe fivepoint systenbelow.

Attendance

Active listener, following directions, participating in class discussions.

Following VASAExd or er Expectations, manner s, i
Working on projects to the best of ones personal ability.

Keeping notes on artist of the week and/or other integrated content area.

arwnE

Collaborative integrated and project based lesson planning with grade levelgeacher

provides multiple opportunities for cressarriculardevelopment. Foexample, last year

first grade illustrated Language Arts fairytales an8amrencethey created bat and spider

puppets to create a play. This year first grade completed an art sedgmusing on

butterflies and symmetry, integrating VAPA, ELA, Math, and Science Standards. Fourth,
fifth, and sixth graders do anatomy work | ea
functions, this an intermediate example of integrated visual art instructio

All grade levels receive the similar opportunitiesgoojectbasedearning based on their

grade level content areas of focus, in collaboration with grattelevel teachers.
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Teaching the curriculum of art is an ongoing, sequential processlérhergs of art and
principles of design, which are the building blocks of art, are introduced Kinder through
sixth grade and reinforced and expanded as the student grows older.

The student will learn about a number of artists, styles, and cultures. Thubuigé year,

a variety of skills are built. Opportunities for creating from painting, drawing,
printmaking, sculpture to fabric work are provid@tiere is also a heavy Art History
introduction where students learn to compare and contrast their knovalleddeelings
about the artist and their work utilizing the writing proc@sgective 3. Students will
develop lifelong learning skills

The originalVASA petition refers to lifelong learning skills as the development of
literacy and academic dosity in students. Anecdotal evidence shows that students are
curious, engaged, motivated and making steady gains in literacy skills. As evidenced
through parent and teacher quotes below, the school is instilling in families the
importance of education drihe evidence of student learning.

AMy daughters Tyra and Mary Grace Hayes have
midst of their Science fair project, which has many hands on learning involved with
experimentation. Tyra has learned how many lickakes to get to the center of a tootsie

pop. She has also figured out why she got four different results.

Mary Grace has learned a great deal with the projeased projects that the school has

offered. She is doing a project to find out which flovggmaw better with different liquids.

Both girls | ove to | earn the hands on way. o0
-Cristi Hayes, Parent and Classified Employee

AProject Based Learning has been a saving gr

my son behind with two differentgradisgt andar ds and failing score
we promote you to the next grade. o0 VASA, wit
both my children (fast paced and slow paced). The opportunity to absorb what they learn

by doing not just hearing. Amonfge ways the three ways of | ear
best and when combined with good teaching and exercises, it only leads towards a
successful student. o

-Matthew Farmer, Parent and VASA School Site Council Chairman

AMy daughter Ar abaadhbsdbeen at VASA sirte Kinderggrtera Wes r
continue her enroliment here because the teachers provide many opportunities for her to
learn in handson experiential ways. Last week her class took a trip to the county library
and she is currently learning magheory by learning to play the recorder. She has
opportunities in Science to learn by experimenting and her math skills are developed by
play and manipulation of objects. | am so thankful for her learning opportunities her at
VASA. 0

-Sandi Howard, Parén

Objective 4. Daily attendance rate of 95% or higher
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VASA has maintained between a 94 and 95% daily attendance rate throughout the
duration of its charter. The School s goal [
during the second term of itharter.

Looking toward the future

Valley Arts and Science Academy aims to propel its students to academic and social
achievement using Science and the Arts as contexts for learning and as integral subjects
unto themselves. During its second chartentehe VASA community is committed to
increasing the artistic, cultural and scientific literacy of our students and families.

VASA stakehol ders have reflected on the scho
and recognized that the school needea@wse its mission to reflect its educational

philosophy and program. In addition, VASA developed and refined a set of core values to

guide academic, operational and fiscal decisions.

Mission

VASAOGs mi prevideanulturally andeconomically dierseelementary school

population with a standardsmsed education by implementing projbased learning and

integrated instruction with an emphasis on Science and the Arts, in an urban

environment.

Core Values

VASA has mad significant changes to help imbue a powerful sense of community and to

help build a strong, positive school culture and bring together a community that embraces
the school 6s vision and philosophy. Out of
principles that are fundamental to decision making within and outside the classroom.

1) Art and Music are high priority These subject areas are treated as core subjects
and not merely addns to theschool dayas is the case in many schools.
Resarch has longemonstratethe benefits of visual and performing arts for
students, regardless of background or need. VASA has experienced firsthand
how visual and performing arts experiences stimulate students, enhance and
reinforce verbal and ntla skills, and develop communication and saocial
emotional skills. Teachers and parents report that students are more motivated and
disciplined in the presence of an art curriculum.

2) Community collaboration and partnership$’artners have been a critical
component of the school since its inception. To name a few, The Fresno Art
Museum, Arte Americaghe Fresno Historical Society, the Fresno Grand Opera,
the Fresno Philharmonic, and KVPT the local public television station, have been
instrumental in proxing students access to world class opportunities usually
reserved for students in a different segment of the population. Many students and
families new to VASA do not know of the vast resources available to them in
Fresno and therefore students areexposed to art and culture in the greater
community. VASA has maintained positive relationships with community
organizations and forged new relationships with community organizations, such
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as the Bonner Arts Foundation, which has subsidized costs tosilidents to
attend an opera featuring Juan Diego Fl@medattendperformances at the
Fresno Philharmonic

3) Provision of multiple, varied, high value learning opportunities for both
students and teachersvhich engenders a culture of higkpectations school
wide. VASA understands that its original goals were extremely ambitious and due
to staffturnover, were diverted for a shorttinih e school 6s strength
howeverhas propelled both faculty and students into awtio create a lifelong
community of learners with goals that are both realistic and attainable (See Goals
to Enable Students to Become Lifelong Learners).

In order for students to experience academic and personal success, they must feel

safe and carefibr in their learning environment. Many studies have observed a

strong relationship between the emotional and instructional classroom climate on

student performance and growth. For example, the authors of an NICHD Early

Child Care and Youth Development$garch report concluded that,
Aopportunities to |l earn in small groups,
interact extensively with teaohferséadd de
research report on closing tAmeicanantii ev e men
Latino kids, having a positive, encouraging relationship with adults in the school

by

is absolutely critical.o

I n a study of schools that have succeeded
achievement, adults in the school willingly provided exetpfencouraged

students to work hardieveloped trusting relationships with studeatsd

supportedstudentgrowth and achievementime and time again, the researcher

found highachieving minority students talking aboutthevadue a t eacher 6 s
of encouragement or a principalés pat on

It is important that the supportive learning environment apply to teachers as well.
A substantial body of research suggests that one of the most important school
determinants of stuht achievement is the quality of teacHers.

With these core values guiding the school, VASA faculty have worked tirelessly
to develop and continuously refine a comprehensive educational program that

1) Provides all students challenging and engadgagning experiences;

*Piant a, Robert C., Jay Bel sky, Renate Houts, and Fre
Elementary Classrooms. National Institutes of Healdi,72

* Sadowski, Michael. Beyond the Gap: What educators and researchers are learning frachikighg

African American and Latino students. Harvard Graduate School of Education, 2005.

*Ferguson, Ronald F., Ph D. dvghaad Addbessing Radidl Meet t he Ey
Disparities in HighAchieving Suburban Schools. Harvard University, 2002.

® Darling-Hammond, L. HigkQuality Teacher Preparation Programs. National Commission on Teaching

and Americads Futur e, 1996.
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2) Provides educational experiences to pr o\
needs and access studesitengths for learning success; and

3) Maintains the arts and sciera®a focus.

Action Plan

To develop an action @h, he administration and school site leaders (parents, staff, and

board) identified and a byaevigwingidformation fraanc hool & s
the past three year§heactionplan has been and will continue toib®lemented and

revi ewed, making sur e t avhilesygiematiaallyi ze on VASAG®G
restructuring and reinforcing the schools' academic program, governance procautlires,

fiscal policies and processes. VASA leadership belidwesetcore values and the

school 6s cur r @rnven derisi@oaking @are neceksary far istadent

succesaswellas/ ASA6s success during the second ter|

One of the greatest challenges identified and acknowledged is in ¢hef atedent
achievement. We believe the issue of inconsistent student performance is partially
attributable to the turnover of instructional leadership, low school morale, lack of focused
professional developmerandlack of standardized benchmarks amadedanalysis.

The School 6s assessment data shows sl ow and/
years; however, during the 20@910 school year positive changes were implemented

Based on STAR and CST dat8ASA has demonstratembnsistent ash positive API

growth.

API growth has been consistent over the last three y@a2609,VASA met7 out of 13
AYP criterig a positive indicatoconsidering the constant change of administratidhe
first two yearsof operation In 20092010, certain academic program changes were
implementedandwith the arrival of new leadershif ASA met12 out of 13 AYP

criteria VASA missed meeting the thirteenth Annual Measureable Objectirglish
Language Artschoolwide by five students, who were 1 to 5 points away from scoring
Proficient or Advancedn their CST.

Otherachievementto be acknowledgeiicludeV A S AAP$growth intwo targeted
subgoups. During the 2062010 academic school year, the Se€mmnomically
Disadvantaged (SED) target was set at 10 poinddPdigrowthy andthis sulgroupof
studentgrewby 40 points.The Hispanic/Latino (H/Lyubgrou@20092010API target
was seéat 9 points of growthandthis sulgroupof studentgrewby 22 points.

To begin addressing these challen3&5SA tackled each symptom of the problem one

at a time. First, th®’ ASA Board hired amxperienced instructional leaderserve as

VASAGs Executi ve Dir eanumvaveringkemmitBeatniody Fuer t e
helping students succeed ahé ability to establish a strong positive school culture.

Under the direction of Mgzuerte, teachers, students and parents egpatiotal change

in the atmosphere and learning environment. Ms. Fuerte has setanigjible

expectations foindividual student, class and scheuwlide outcomes and works with

every stakeholder to ensure the scaffolding support process becomes ahgascbbbl
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culture. Since Ms. Fuerfeinedthe schooln 2009, several tangible improvements have
been made, such as:

1)

2)

3)

Professional developmefitTeacher s have become part of
ASIST cohort to receive professional development on atyasfeéopics related to

need, but most importantly, how to analyze data to make informed decisions

about student instruction and how to differentiate learning so that all students can

meet their academic goal s. Priffamyr t o Ms. F
professional development opportunities for teachers to hone their craft and learn

how to truly integrate the arts and science into instruction. However, Ms. Fuerte

makes continuous learning a permanent part of the school. She also established a
leackrship team to provide input on instruction, help train teachers on

disaggregating data, and develop schwiole benchmarks for assessment. The

benchmarks alone have helped teachers understand where student are struggling

and how to group them approprigteand/or what special services to provide

them. This team of experienced teachers is also developing a mentoring guide for

new teachers in order to prevent Aburnout
t he school 6s p-driveoinstridbnes ar ound dat a

Structured suppori Ms . Fuerte refined and strengthe
educational program. VASA has implemented a strong intervention program to
identify students who are at risk of underperforming. Ttleo8| adopted a
researckbased proven prograRead Naturallyto use with these students; has
hired two certificated intervention teachers to provide small group and individual
student instruction; has instructional aides in several classrooms; proft@tes a
school tutoring in English language arts and math; and has offered Saturday
School for sixth grade students. The School has also investet @e@ury
technology (i.e. mobile laptop carts, Promethean Boards, ST Math and Music
Software, digital reaaling and editing equipment) to support and enhance student
learning. In addition, VASA faculty members are in constant contact with

families and providengoing support to parents in helping their children at home.

High levels of expectations and accotability T All school stakeholders are

accountable for ensuring student and school sutggsoviding written and oral

updates on student achievement, operations and financial matters. To prevent

conflict of interest, members of the faling board resigned early on in the

school 6s operations. Although these found
experience in the intricacies of charter school finance and education. Without the
founding boardds gui danc e |leadedshimaletr si ght o
of turnover occurred among staff. The curréAiSA Board is very transparent in

its operations, has supported the instructional leader to provide the resources

teachers need to be successful, namely textbooks, instructional mateiiailsg t

and ongoing support. In addition, the Board is required to complete a Form 700 in

order to prevent any future conflicts of interest. They aregptively working to

pay down t he Scbecmiigdrancidllgustainablen d ar e
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Due in patto new leadership and oversight, turnover has drastically decreased,
and everyone shares a responsibility to the students. On a school site level, VASA
is working to build an infrastructure that provides continuity among faculty and
staff (in the eventfdeadership or staff transition). Newly established procedures,
policies, guides and information have been thoughtfully crafted with input from

all stakeholders and where appropriate approved by the Board. This and all other
information is made readily auable to everyone in the school community,
regardless of language spoken.

4) Strong school culturé Staff morale has significantly increased since
appreciation measures and small acts of recognition have been put in place.
Recognizing even the smallescamplishments has helped staff understand they
are appreciated for their tireless efforts to help students achieve academic
excellence. Students are also recognized for their efforts through assemblies,
awards ceremonies, and the pride they develop thr8pgit Fridays. Board
members are planning an annual Board Visit Day, which will be used visiting
classrooms, talking with staff, receiving input and feedback, and becoming
familiar with school concerns. This will help the Board develop board goals for
the following year.

With the understanding that there is much more work for the vision to be fully realized,

Board Members have committeddeveloping with input from all school stakeholders, a

strategic plan for the next five years. This plat wclude, among other things, building

upon educational program, administrative, operational, human resource and fundraising
systems that are in direct alignment with VA
community commitment and involvement.

In conclusion, VASA leadership and staff are committed to the following:

e VASA will continueto develop and support a culture of high expectations
established bthes ¢ h ofauhdeérs.

¢ VASA will strive to bring all students to a level of proficiency in the four core
subject areas, as well as visual and performing arts.

e VASA will use data analysis in a more rigorous way to drive changes in
curriculum ad instruction for student achievement.

e VASAO | eaders will keep abreast of resear
provide high quality professional development opportunities that help teachers
build the skills needed to implement a highly soptased educational program.

¢ VASA will nurture community partnerships and will continue to seek new
relationships with organizations that can provide resources to VASA families.

VASAOGs st akehol der ®nsureour rhissiandorplovidd aculturadye nt |y t o
andeconomically diverselementary school population with a standdrdsed education

by implementing projeebased learning and integrated instruction with an emphasis on

Science and the Aria an urban environmeis successfullymplemented during the

next five years.
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AFFIRMATIONS AND ASSURANCES

VASA affirms and assures the following:
¢ Shall meet all statewide standards and conduct the student assessments required,
pursuant to Education Code Section 60605 and 60851, and a&m\stattewide
standards authorized in statute, or student assessments applicable to students in
noncharter public school. [Ref. Education Code Section 47605(c)(1)];

¢ Shall be deemed the exclusive public school employer of the employees of the
Valley Arts and Science Academy for purposes of the Educational Employment
Relations Act. [Reg. Education Code Section 47605(b)(5)(0)];

e Shall be norsectarian in its programs, admissions policies, employment practices,
and all other operations. [Ref. Education 47603

e Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)];
e Shall admit all pupils who wish to attend the school.

1. However, if the number of pupils who wish to attend the School exceeds
the school 6s capaci t ngpumdofteercthren c e,
school, shall be determined by a public random drawing. Preference shall
be extended to pupils currently attending the charter school and pupils
who reside in the District except as provided for in Section 47614.5. Other
preference may be permitted by the chartering authority on an individual
school basis and only if consistent with the law.

2. Inthe event of a drawing, the chartering authority shall make reasonable
efforts to accommodate the growth of the charter school and, évent,
shall take any action to impede the charter school from expanding
enrollment to meet pupil demand.

¢ Shall not discriminate on the basis of race, ethnicity, nationality, religion, gender,
medical condition, sexual condition, sexual orientation, hiamguage, or
physical or mental disability, either actual or perceived, or any other characteristic
that is contained in the definition of hate crimes set forth in Section 422.55 of the
Penal Code. Charter will nesectarian in its educational programs apérations.
[Ref. Education Code Section 47605(d)(1)];

e Shall adhere to all provisions of federal laelated to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title
Il of the Americans with Disalities Act of 1990 and the Individuals with
Disabilities in Education Improvement Act of 2004;
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Shall meet all requirements for employment set forth in applicable provisions of
law, including, but not limited to credential, as necessary. [Ref. Titleifo@ah
Cod of Regulations Section 11967.5.1(f)(5)(c)];

Shall ensure that teachers in the school hold a California Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schools arquied to hold. As allowed by statute,

flexibility will be given to noncore, norcollege preparatory teachers. [Ref.
California Education Code Section 47605(1)];

Shall at all times maintain all necessary and appropriate insurance coverage;

Shall, for eah fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section
47612.5(a)(1)(AXD);

If a pupil is expelled or leaves the charter school without graduating or

completing the school year fonyreason, the charter school shall notify the
superintendent of the school district
days, and shall upon request, provide the school district with a copy of the
cumulative record of the pupil, including a trangtof grades, or report card and
health information. [Ref. California Education Code Section 47605(d)(3)] This
paragraph applies only to pupils subject to compulsortifukk education

pursuant to Education Code §48200; and

Will follow any and all othefederal, state, and local laws and regulations that
apply to the Valley Arts and Science Academy including but not limited to the
following:

1. Valley Arts and Science Academy shall maintain accurate and
contemporaneous written records that document gil pttendance and
make these records available for audit and inspection;

2. Valley Arts and Science Academy shall on a regular basis consult with its
parents and teachers regarding the

3. Valley Arts and Science Academyathcomply with any jurisdictional
limitations to locations of its facilities;

4. Valley Arts and Science Academy shall comply with all laws establishing
the minimum and maximum age for public school enrollment;

5. Valley Arts and Science Academy shall notuieg any child to attend a
charter school nor any employee to work at a charter school,
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6. Valley Arts and Science Academy shall comply with all applicable
portions of the No Child left Behind Act;

7. Valley Arts and Science Academy shall comply with the RuR&cords
Act;

8. Valley Arts and Science Academy shall comply with the Family
Educational Rights and Privacy Act; and

9. Valley Arts and Science Academy shall meet or exceed the legally
required minimum school days.

The Valley Arts and Science Academy adsegnd understands its obligations to comply

with specific sections of the Education Code: 841365 (Revolving Loan Fund), and all
laws establishing minimum age for public school attendance.
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AFFIRMATIONS AND ASSURANCES

As the authorized lead petitionérSandy Fuertehereby cdify that the information

submitted in this applation for a charter renewal farCalifornia public charter school
namedValley Arts and Science AcademyifVASA0 or A Char)tobe School 0O
located within the boundaries of tReesnoUnified School District (\FUSDO o r

A Di s t)istrue tb the best of my knowledge and beligfisb certify that this

application does not constitute the conversion of a private school to the status of a public
charter school; and furtheruhdersand that if awarded a charter renewal, the Charter

School:

¢ Shall meet all statewide standards and conduct the student assessments required,
pursuant to Education Code Section 60605 and 60851, and any other statewide
standards authorized in statute, odsiut assessments applicable to students in
noncharter public school. [Ref. Education Code Section 47605(c)(1)];

¢ Shall be deemed the exclusive public school employer of the employees of the
Valley Arts and Science Acadenfiyr purposes of the Educationainigloyment
Relations Act. [Reg. Education Code Section 47605(b)(5)(0)];

e Shall be norsectarian in its programs, admissions policies, employment practices,
and all other operations. [Ref. Education 47605(d)(1)];

e Shall not charge tuition. [Ref. Educationd&Section 47605(d)(1)];
e Shall admit all pupils who wish to attend the school.

1. However, if the number of pupils who wish to attend the School exceeds
the school 6s capacity, attendance, exc
school, shall be determindxy a public random drawing. Preference shall
be extended to pupils currently attending the charter school and pupils
who reside in th®istrict except as provided for in Section 47614.5. Other
preferences may be permitted by the chartering authority andavidual
school basis and only if consistent with the law.

2. Inthe event of a drawing, the chartering authority shall make reasonable
efforts to accommodate the growth of the charter school and, in no event,
shall take any action to impede the charteln@ol from expanding
enrollment to meet pupil demand.

¢ Shall not discriminate on the basis of race, ethnicity, naitynatligion, gender,
medical condition, sexual conditiosexual orientation, home language, or
physical or mentadisability, either atual or perceivecr any other characteristic
that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal
Code. Charter will nosectarian in its educational programs and operatjétes.
Education Code Section 47605(g)(1
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Shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title
Il of the Americans with Disabilities Act of 1990 and the Individuals with
Disabilities in Education Improvement Act of 2004;

Shall meet all requirements for employment set forth in applicable prosision
law, including, but not limited to credential, as necessary. [Ref. Title 5 California
Cod of Regulations Section 11967.5.1(f)(5)(c)

Shall ensure that teachers in the school hold a California Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schools are required to hold. As allowed by statute,
flexibility wi Il be given to norcore, norcollege preparatory teachers. [Ref.
California Education Code Section 47605(1)];

Shall at all times maintain all necessary and appropriate insurance coverage;

Shall, for each fiscal year, offer at a minimum, the number ofit@sof
instruction per grade level as required by Education Code Section
47612.5(a)(1)(AXD);

If a pupil is expelled or leaves the charter school without graduating or

completing the school year for any reason, the charter school shall notify the

supetht endent of the school district of the
days, and shall upon request, provide the school district with a copy of the

cumulative record of the pupil, including a transcript of grades, or report card and

health information[Ref. California Education Code Section 47605(d)(3)] This

paragraph applies only to pupils subject to compulsortifukk education

pursuant to Education Code §48200; and

Will follow any and all other federal, state, and local laws and regulations that
apply to thevalley Arts and Science Acadenmcluding but not limited to the
following:

1. Valley Arts and Science Academsiiall maintain accurate and
contemporaneous written records that document all pupil attendance and
make these records available fada and inspection;

2. Valley Arts and Science Acadersfiall on a regular basis consult with its
parents and teachers regarding the Cha

3. Valley Arts and Science Acadersfiall comply with any jurisdictional
limitations to lo@tions of its facilities;
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4. Valley Arts and Science Academsiiall comply with all laws establishing
the minimum and maximum age for public school enrollment;

5. Valley Arts and Science Acadersfiallnot require any child to attend a
charter school nor any eogee to work at a charter school;

6. Valley Arts and Science Acadersiiall comply with all applicable
portions of the No Child left Behind Act;

7. Valley Arts and Science Acadersiiall comply with the Public Records
Act;

8. Valley Arts and Science Acadersfiallcomply with the Family
Educational Rights and Privacy Act; and

9. Valley Arts and Science Acadersfiall meet or exceed the legally
required minimum school days.

The Valley Arts and Science Academgcepts and understands its obligations to comply
with speific sections of the Education Code: 841365 (Revolving Loan Fund), and all
laws establishing minimum age for public school attendance.

Sandy Fuerte, Executive Director, VASA Date

Leqislative Intent for Charter Schools

This petition will outline how/alley Arts and Science Academyll help accomplish the
goals of the California legislature for charter schools:

(a) Improve pupil learnig. A curriculum that isesponsre to student needs, research

based instructional methods, the hiring and ongoing training of teactibusiastically
committedtoVASA s vi si on and increased student
the school 6s key c¢ hwpupiddgareimgiatshe scho®l. t hat wi |

(b) Increase learning opportunities for all pupils, with special emphasis on expanded

learning experiences f@upils whoare identified as academically low achieving. \&hi
any student can enroll in VASt take advantagef its distinctive learning
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opportunities, the school targets a student population that has typically been primarily
academically low achieving in nezharter public schools.

(c) Encourage the use of different and innovative teaching methods. Fewssdmwoig
low socioeconomic (SES) status areas offer a progressive instructional agpetdach
integrates both arts and science into the academic program and embeds Cetifaama
standards in authentic, relevant contewtith an emphasis on developmef higher
order thinking skills and student achievement

(d) Create new professional opportunities for teachers, including the opportunity to be

responsible for theearning program at the school site. There are few opportunities for

teachers committei serving typically academically loachieving students in low SES

areas with arts integration and performing arts programs. Vt8¥ides these

opportunities as well as increased participation in school governance through election of
astaffrepresentai ve t o the school s Board of Directo
approach to school administration in which teacheraetieely involved indecision

making at the school site.

(e) Provide parents and pupils with expanded choices in the types of exaicatio
opportunities that are available within the public school system. As described above,
VASA provides parents with a choice that is currently not available to stostents

(f) Hold the schools established under this part accountable for meeting abdagupil
outcomes, and provide the schools with a method to change frofnasee to
performancebased accountability systems. This goal is achieved through charter school
legislation and reflected in ElemerBsandC of this petition.

(g) Provide vigrous competition within the public school system to stimulate continual
improvements in all public schools. This goal is also embedded in the structure of charter
schools, [y allowing alternatives like VASAo exist and exemplify effective practices
thatother public schools may wish to emulate.
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ELEMENT AT EDUCATIONAL PROGRAM

AA description of the educational program of t
identify those whom the school is attempting to educate, what it means to be an guersated
in the 22" century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to becomeraelivated, competent, and lifelong
I e ar n €alifernidEducationCodeSectiond7605b)(5)(A)

Mission

The mission of Valley Arts & Science Academy (VASA) is to provide a culturally and
economically diverse elementary school population with a stantas#si education by
implementing projeebased learning and integrated instruction with an esiplom

Science and the Arts, in an urban environment.

Educational Philosophy & Vision

The Fresno area is in great need of schools that focus their efforts ongutilidividual
studentdés |l earning strengths to access | earn
intends to fill this need by implementing a variety of proven instructional methods with a
special focus on Science and the Arts. The instructional strateg@syed by VASA
include, but are not limited to, projelsdsed learning, @won-one intervention, small

class sizes,, intervention and remedial support as determined byipheihssessments,
grouping by learning ability regardless of grade |legkictivesdeployment by level

within grade levels or across grade levels when appropyiatel small group learning.
Using these methods,itl a special emphasis on Science and the Arts, Valley Arts &
Science Academwill prepare students with critical thinking, problem solving and
fundamental academic skills

Core Values

Valley Arts & Science Academy has made significant changes to helgienpowerful

sense of community antb help build a strong, positive school culture and bring together

a community that embraces the school s visio
emerged core values or guiding principles that are fundamentatigiah making within

and outside the classroom.

1) Art and Music are high priority These subject areas are treated as core subjects
andnotmerelyaddns t o the studentsé days, as i s
Research has long showed the benefits ofabiand performing arts for students,
regardless of background or need. VASA has experienced firstn@anarisual
and performing arts experiences stimulate students, enhance and reinforce verbal
and math skills, and develop communication and secradtianal skills. Teachers
and parents report that students are more motivated and disciplined in the
presence of an art curriculum.

2) Community collaboration and partnership$artners have been a critical
component of the school since its inception. To nafesvaThe Fresno Art
Museum , Arte Americas, tHe&resno Philharmonic, the Fresno Grand Opera,
University High School, Big Picture High School,, The Garabedian Foundation,
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Home Depot,, the Fresndlistorical Scciety The Fresno Regional Foundatjon

KVPT Public Valley Televisionstation have been instrumental in providing
studentsaccess to world class opportunities usually reserved for students in a
different segment of the population. Mastudents and families new to VASA

do not know of the vast resources available to themthatefore students are not
exposed to art and culture in the greater community. VASA has maintained
positive relationships with community organizations and forgaa relationships

with community organizations, such as the Bonner Arts Foundation, which has
subsidized costs to allow students to attend an opera featuring Juan Diego Florez.

3) Provision of multiple, varied, high value learning opportunities for both
students and teachersvhich engenders a culture of high expectations school
wide. VASA understands that its original goals were extremely ambitious and due
to turnover, were diverted for a short ti
spirit has propelletdoth faculty and students into actioo create a lifelong
community of learners with goals that are bo#alistic and attainable (See Goals
to Enable Students to Become Lifelong Learners).

In order for students to experience academic and persatass) they must feel

safe and cared for in their learning environmeviainy studies have observed a

strong relationship between the emotional and instructional classrdonate on

student performance angrowth. For example, the authors of AMCHD Early

Child Care and Youth Development Research report concluded that,
Aopportunities to |l earn in small groups
interact extensively with teachkrséadd
research reportonclogint he achi ev e mionAfricag Anpericant at e d ,
and Latino kids, having a positive, encouraging relationship with adults in the

by

school is ab’solutely critical.od

DZQ_-
(o)

In a study of schools that have succeeded r ai si ng minority stud
achievement, addtin the school willingly provided extra help, adults encouraged

students to work hard, and stafévelopedtrusting relationships with students

and suppogdtheir growth and achievement: time and time again, the researcher

found highachieving minoritys t udent s tal king about the v
of encouragement or & principalés pat on

It is important that the supportive learning environment apply to teachers as well.
A substantial body ofesearch suggests that one of the mosbnapt school
determinants of student achievemn is the quality of teachet®

" Pianta, Robert C., Jay Bek vy , Renate Houts, and Fred Morrison. Opr
Elementary Classrooms. National Institutes of Health, 2007.

8 Sadowski, Michael. Beyond the Gap: What educators and researchers are learning frachikighg

African American ad Latino students. Harvard Graduate School of Education, 2005.

Ferguson, Ronald F., Ph D. What Doesnét Meet the Ey
Disparities in HighAchieving Suburban Schools. Harvard University, 2002.

% parling-Hammond, L. High-Quality Teacher Preparation Programs. National Commission on Teaching

and Americads Futur e, 1996.
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With these core values guiding the school, VASA faculty have wotketessly

to develop and continuously refine a comprehensive educational program that

1) provides all midents challenging and engaging learning experiences; 2) tailors
these experiences to meet 3gmamfainssheudent 6s
Science and ther#fs as a focus.

Whom the School isEducatingAs a kindergarten througlxh grade charter school,
Valley Arts & Science Academy serves a large swath of the Fresno community and
surrounding municipalities. Most VASA students live within the 93728 zip code;
however VASA does educate students living in the surrounding comesuaftClovis,
Sanger, Selma, Madera , and Reedley.

Projected Enrollment Through 2013

201011 201112 201213
Kindergarten 43 44 44
First 46 44 44
Second 44 45 44
Third 45 44 45
Fourth 34 49 49
Fifth 33 49 49
Sixth 37 49 49
Total
Students: 282 324 324

Valley Arts & Science Academy currently has 282 enrolled students with plans for
increasing enroliment by approximately 50 students by the-28kZhool year.

Although VASA intends to increase its student population, it is committed to mamngaini
a 25:1 studerteacher ratio.

Valley Arts & Science Academy serves a traditionally disenfranchised student population
whose home lives present many challenges to achieving a solid education. Currently,
well over 65% of VASA students qualify for Natial School Lunch Program; as

enrollment increases, we expect these percentages to increase as well. The Fresno
Unified School District ranks among the top 25 districts with the highest rates of ELL
student enroliments, beating out such large cities ag Beach and San Bernardiho

With more than a quarter of residents living below the poverty line, limited access to
guality programs that emphasize science or art, a third of the population speaking Spanish
alone in the home, an enormous migrant worlsgutation,and morehan onethird of

the population with less than a high school education, the Fresno community is in a
precarious position when it comes to educating children. Less than one mile from the
VASA campus sits Lowell Elementary Scho&alley Arts & Science Academy has

drawn students from Lowell and other nearby neighborhood schools.

1 Migration Policy Institute, 2010.
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Lowell Elementary 20090 STAR Test Results Percent of Students Performing at
Proficient or Advanced

English Science Math
Schoolwide 24.1% 13.0% 48.4%

Valley Arts & Science Academy 200 STAR Test ResultsPercent of Students
Performing at Proficient or Advanced

English Science Math
Schoolwide 30.5% 35.9% 35.5%

Similar testing trends can be seen at surrounding neighborhood schoolsiiike M
Elementary, Heaton Elementary and Susan B. Anthony Elementary. Given the
challenges facing all schools in the Fresno Unified School District, VASA has achieved a
35.9% proficient or advanced rate in science, 35.5% in mathematics and 30.5% in
EnglishLanguage Arts. While these scores certainly leave room for improvement, what
can be gleaned from these percentages is that VASA students are consistently outpacing
their counterparts on an overall basis.

What it Means to be an Educated Person in the 21Century

In the vast majority of U.S. schools, instructional content and pedagogy has changed

remarkably little relative to the evehanging 21 century world. For example, the

increasingly accessible World Wide Web makes finding information almost

instantaneous, so knowing facts is now much less important than evaluating and

analyzing information. The declining manufacturing sector of the economy has been

replaced by a growing service sector and higtdlled industries, so rote learning is

much less irportant than critical thinking and problem solving skilith the

fluctuating world economy, fAbusiness as usua
receptacles into which knowledge can be poured to acklemttermacademic gains

does not workNationally, high school dropout rates are staggeand as such, our

children are not well positioned to address challenges that they will face in the future.
However,with the emergence of outstanding resedrabed curriculum, children now

have the oportunity to learn for depth of understanding, and to develop the knowledge

and skills associated witowt o | ear n, whi ch are | acking 1 n |
current workforce.

Access to higher levels of educatiorurgder constant siege in neighborhsadarked by

weakened social fabric and families battling multiple stressors such as racism, economic
deprivation andlwindling safety net resource$hese factors place an enormous burden

on the nationds public schaosadfecysoritieus i ncr eas
basics, reading, writing and mathematics. It has inadvertently created a type of cultural

warfare, which places schools in an awkward position of whether to engage students

through innovative approaches to education, which foster aofdearning, or to focus

on preparing them for success on standardized measures. The need for cultural

opportunities, where students can identify with their communities and become

empowered, is even more apparent in the depressed Fresnd doga.of ats anda
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fascination with the scientific process fosters curiosity gog the continual acquisition
of rich knowledge about the world and its people. Finally, people need the skills to
independently continue their education and to pursue and succemeéens.

Given this contextyalley Arts & Science Academseeks to develop the following
measureable acadentbaracteristics of an educated person in tiiec2htury:

¢ Solid foundationin core subject areasreading, writing, math, science, history,
in addition to introductory level foreign language skills, and technology

e Arts: participating in and appreciating musical, visual and performing arts, and to
gain awareness and respect for different cultures

Physical health:practicing healthy exercise andtrition.

VASA plansto supports t u d acadendicsgrowth witkhe followingschoolwide
attitudesandcharacteristicef an educated person in the'zentury:

e Critical thinking and problem solving: analyzing information, applying
innovativeideas tovared situations, and developing new knowledge

e Sociatemotional skills: practicing habits needed to maintain satisfying
relationships, to thrive in varied social groupings and to achieve personal goals

e Habits of Mind: to transfer the discipline, focus and tiwation developed irthe
classroom setting to the real world highereducation and/or on career paths

e Citizenship: actively exercising strong civic ethitdsrough participation in a
democratic government.

e Leadership: to strive to be a leader in the comnity and to make a difference
through involvement in causes students care about in work, personal or social
communities

¢ Emotional health: living with self-confidence, personal responsibility, pest
for others and understanding across differences

e Preparation for further education and skilled employment:readiness for
college or chosen career paths

e Foster intellectual curiosity, skills, and creativity for lifdong learning

These characterisg are introduced the moment students esdieool. Elementary

school is where students learn the basic ideas, theories, vocabulary, and facts of the
disciplines that comprise the arts and humanities, natural sciences, and social sciences.
During these gars, it is imperative that students practice habits that characterize educated
people in any century: to think logically, read critically, write and speak clearly, solve
problems creatively, organize time effectively, and make choices wisely. An importan
goal of VASA will be to help students develop habits that will enable them to learn all
their lives and remain resilient when faced with challenges.
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In recent years, due to the focus on increased accountability, many schools have felt
pressure to impleent a rigid, direct instruction program with little room for innovation
and creativity, which are at the core of the classical tradition of a liberal education.
Valley Arts & Science Academy, by providing motivation, rigor, and cultural
enrichment, can nk& significant improvements in criterion and nerefierenced state
tests, and serve as a beacon to local districts that small charter schools can provide
instructional approaches that are innovative and close the achievement gap.

Goals for Enabling Students to be Lifelong Learners

1. To provide access to and demonstrate the positive effects of a strong arts and
science emphasis can have on student behavior and academic success across the
curriculum.

Despite dedicating nearly all instructional time to Imad language arts,

elementary schools in the downtown Fresno area remain in the lowest API decile.
Research indicates that schools designed around an arts and/or science focus
foster improved student behavior and accelerated academic achievemems. This
evidenced at local magnet schools that have adopted d@o@rted or scienee
focused curriculum. As an example, Bullard TALENT, -8 lRerforming arts

school, enjoys a 67.6% proficient or advanced rate in Enghsiguage Arts and

a 67.5% and 67.4% giicient or advanced rate for math and science, respectively.
Akira Yokomi Elementary is a scierdxased school that boasts a 64.6% and

65.5% proficient or advanced rate in math and science respectively. Both of these
schools are considered magnet angehaaiting lists, thereby limiting the number

of students who can access this type of education.

2. To model instruction in which students, teachers, and instructional aides will learn
in a small projectriven environment using appropriate technology anjept
based learning, including the creation of exhibits as an important tool for learning

VASA firmly believes that small learning communities promote more personal

and supportive relationships between students, teachers, parents and their

communities. The benefits of small schools, which are well documented in

research include: improved student attitudes towards school; lower incidences of

negative social behavior such as truancy, bullying, classroom disruption,

aggression, etc; higher levels of edurricular participation in a greater variety of

activities; higher attendance rates, especially for minority ane5B® students;

i mproved retention r at-coeptsandsenseoipr oved st
belonging*?

3. To encourage meaningful parenttg@pation in the school by providing
opportunities for leadership, parent education, and ability to daily support their

12 Cotton, Kathleen. Reviewf®esearch on Class and School Skterthwest Regional Educational
Laboratory, 1996.
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childrends education through volunteering
communicating with teachers and staff.

Parents are one oftheegpt est assets to a childdés educ
kept abreast of their studentsO progress
through parent teacher conferences, meetings, the VASA Voice, the VASA

website, and other activities. Parents and famié&mbers enhance the learning

environment by providing authentic audiences for exhibitions of student work,

vocal and instrumental performances, providing a cultural context to learning

activities, and partnering with teachers to support student leamihigealthy

development.

Instill in students an awareness of the importance of personal responsibility with
regard to school behavior, cooperation and respect for others, as gl as
setting

VASA believes that in order for students tarie, mutual respect among students
and between students and teachers must exist. The School has implemented the
Excellent Explorer program to instill leadership skills and pride in students. The
school also celebrates accomplishments, and has estabtestiigdris such as

school songs, Friday Spirit Days, rallies, and other rituals that maintain a positive
atmosphere and encourage students to do their best.

One of the most powerful strengths of the educational program is evidence of
behaviorally challengd students transforming, becoming more academically
motives, which had a domino effect on other students. The number of discipline
referrals has steadily decreased since high expectations and shared accountability
have been put in place.

. To encouragedunlthy and active lifestyles.

An important habit of lifdong learning is fithess. The California Department of
Education estimates that nearly 80% of California schools are cutting down, or
eliminating, physical education in violation of State law idesrto make more

time for math and Englishanguage arts instruction. This shift comes at the

detriment to the overall learning of students. For the first time in nearly a century,

life expectancy is decreasing. Schools with more physically activenssuided

to rank higher on Californiadé API, accord
by the CDEOGs fiGetting Resultso project.
well as the body, and, when supervised by competent, trained physical education
instructors, learning disabilities and subtle indicators of development issues can

be detected early and addressed appropriately.

Valley Arts & Science Academgncourages and reinforces healthy and active
lifestyles by providing nutritious meals, daily oppaorities for exercise, regular
physical education classes, and opportunities to engage in movement through
musicand dancéntegration.
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How Learning Best Occurs

Learning best occurs in schools where highly skilled teachers implement a clearly
articulatednstructional vision guided by sound school leadership, where students and
staff are supportednd encourageid do their best work. Students and staff continuously
monitor their performance and adjust their practtoameet studerspecific abilitiesas

they strive toward optimal performance.

Valley Arts & Science Academy bases its academic program on principles derived from
cognitive and school research as old as Socrates and as new as the work of Dr. Theodore
Sizer, Dr. Lee Shulman and Michael GuriaLearning principles that guide instruction

are as follows:

1. Learning best occurs when students have the opportunity to master academic
subjects through a variety of approaches, including group and individualized
instruction, distance learning, medissisted learning, projects, field experience,
cooperative learning, and community service. By providing an extended school
day for some VASA students through an after school program, as well as a extra
support and possibly enrichment activities via Satedal after school tutoring
by teaching staff based on assessed needs VASA will enable students to have
learning experiences that are at times unavailable in most public elementary
schools.

2. Learning best occurs in a school atmosphere of civility, trespetct,
cooperation, and intellectual curiosity. It will be the responsibility of all members
of the VASA community to create and sustain this atmosphere.

3. Learning best occurs when a school is small enough to allow teachers to really get
to know each stient, and large enough to provide resources needed fr a 21
century education. Valley Arts & Science Academy students will have the
security of a small school while benefiting from the excellent resources of the
collaborating museums, public televisistation, as well as other community
support.

4. Learning bestoccurswhenbrdinased research is used to
education by knowing the very nature of his or her mind. Michael Gurian
combines the fields of neurobiology, anthropology, educdtjsychology and
sociology to show how the growing child
girl sé and boysdé brains work different]l
and how acculturation influences the biology and areas of learning difficylsy bo
and girl suffer as distinct groups. Gurian focuses especially on innovations
developed by teachers in six school districts in Kansas City, Missouri, in which
the Gurian Institute trained staff to help boys and girls learn differently.

The instructionbapproaches thatalley Arts & Science Academyiews as most

effective take a high level of skill to implement, thus Ex@cutive Directosupports
teachers by respecting their ideas and by responding to their individual needs and
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interests. Similarlyteachers support students by respecting their ideas and by responding

to their individual needs and interesRB.at her t han Ateaching to the
take stock of each studentods varied | earning
the most effective results.

Perhaps more important than the abowentioned, is that instruction must resonate with
the students and prove relevant to their lives. To this end, the California State Content
Standards serve as a foundation from which VA&BAiculum is built and aligned to

show how the skills learned in the classroom can be immediately applied to the world
that students encounter when they step outside the classroom.

Other important aspects of how learning best occurs:

The learning procasbetween teacher and student is reciprocal

¢ Students have the opportunity to learn from each other and help each other as
needed

e Students have the opportunity to pursue individual talents with support from their
teachers and the administration

e Student works performed individually and in small group settings
The school connects students to the community

e Instruction occurs in an interdisciplinary, propetsed learning environment
where varied teaching methods are employed

e The use of portfolios as toolsathshow quantitative growth/development

¢ Projects are differentiated by learning ability, style and sometimes gender to
encourage the best results

Educating students to become viable members of'a&itury society has proven a

difficult task for countles schools throughout our nation. It is one thing to theorize about
how learning best occurs; it is another to implement these methods. A snapshot of a
typical day as a VASA student helps us see how these methods are applied to the real
classroom.

A Typical Day at Valley Arts & Science Academy

All VASA students begin each day outside on the grass quad area lined up with their own
class facing the flagpole. The Executive Director gives a morning greeting and message,
followed by the flag salute and a patic song directed by the Music teacher. This
routinebuilds community and cohesiveness between the administration, teachers and
students. Parents are also welcome to be a part of this morning op&ntimges there

is also a special event, suchtlas VASA cheerleaders leading the school in a cheer or
various students reciting a poem they have writfeme morning opening usually lasts

about ten minutes after which each teacher walks his/her students tabsroors.

Each grade level implemes various strategies in teaching standards to their particular
grade level. There are two grade levels for each grade, so this leads to deployment
breaking up the more advanced students from basic and below basic st@adts 1

3 use deploymentrsitegies for different subjects:
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¢ Kindergarten is divided o morning and afternoon classes with one main teacher
and one asstant teacher as well as a piirie aide. They are never on campus at
the same time so there is no crossover between kintemgdasses.

e Grade 1 deploysfor ELA every Tuesday morningFirstgrade has also
deployed for social studies and science, with each teacher taking a subject.

e Grade 2 also deploys once a weekHbA. They also use a reseasichsed
Spatial Tempral Math programa softwareprogram where each child is able to
move athis or herown pace through the levels of math skills. Each child uses ST
Math one hour per weelSecondgrade is also in the process of deployinay
science topics, where one ¢tbar might teach about penguins and the other
teacher would teach about sharks.

e Grade 3 deploys for ELA, Math, Science and Social Studies. Science and Social
Studies are deployed by gender. They also use the researched based Spatial
Temporal math progm for each student one hour a week.

*Deployment in these instances refers to leveled instruction and/or team teaching as opposed to single
sex instruction in the upper grades

e Grades 4 6 have their own classroom teachers and there is also deployrednt us
in these grades:

o Fourthgrade deploys for Science and Social Studies with each teacher taking
one subject. Itis also deployed by gender. This occurs four days a week for 1
% hours each day.

o Fifth grade deploys for Math/Science and ELA/Sociad&s. This occurs
Mondayi Friday on an average of one hour each day.

o Sixthgrade deploy for English, Math, Social Sciee,and Science

Students in grades@also have electives on Monday, Tuesday, Wednesday and Friday
after lunch. Each studenas four electives each week. One elective is mandatory P.E.,
and if the student is below level in reading or math, he/she is required to uzetwoe

of his/herelectives for an intervention class. Other electives are photogiap&y)
robotics, studerieadership, gardening, advanced art, orchestra, band, and cooking.
The electives are mixed grade levels and taught by"t#&' grade teacherss well as

the Music and Art teachers.

Each student at VASA has 380 minutes a week with aexlentiabd Art teacher and a
credentialedMusic teacher. This ensures that every student is exposed to Music and Art
each week, as well as tying in themes to the regular classieomnstance, the first

grade classes were studyifiggs in science, so in Arheéy drew the anatomy of a frog
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and in Music they sang songs about frogs. There is much collaboration between the
Music/Art teachers and the regular classroom teachers.

Both primary and intermediate grades have agliEh language aristervention tedoer.

These two intervention teachers ps#loutas well as pusin strategies to assist the

students who are behind in reading and writing. All grade levels at VASA have access to
the intervention teacheesd collaboration is encouraged andestpd.

Curriculum and Instructional Design

Valley Arts & Science Academig designed to nurture and support the development of

its students while focusing on the whole child. The schedule, curriculum, pedagogy, and
extracurricular activities are all sgally designed to meet the needs of the stutlent

rather than expecting the student to adapt to the learning environment.

The daily schedule allows VASA to offer, at a minimum, the following number of
minutes of instruction:

(A) To pupils in kindergaen, 36,000 minutes.

(B) To pupils in grades 1 to 3, inclusive, 50,400 minutes.

(C) To pupils in grades 4 to 5, inclusive, 54,000 minutes.

The tables below highlight the number of regular and minimum days, as
well as the number of inst ructional minutes.

Monthly Breakdown of Days

Month Number of Days Regular Days Minimum Days

August 12 10 2
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September 21 16 5
October 21 13 8
November 16 14 2
December 13 10 3
January 14 11 3
February 18 14 4
March 22 17 5
April 15 12 3
May 21 17 4
June 7 5 2
Total Days 180 139 41

Yearly Total for Instructional Minutes per Grade Level

Grade Level Regular Day Minimum Day Yearly Totals
139 days X 210 min. = | 41 days X 170 minutes =
K 36160
30030 6290
139 days X 330 min. = | 41 days X 225 minutes =
1st-6th 47190 8325 55095
Daily grade level schedules are listed below.
Everyone starts at 8:05 am
139 regular days, 41 minimum days (4 extra are for Parent Conference Week)
AM Kinder AM Kinder Minimum Day
08:05-09:45 | 1hr 40 min 100 min 08:05-09:45 | 1hr 40 min 100 min
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09:45-10:05 | RECESS 20 min 09:45-10:05 | RECESS 20 min

10:05-11:35 | 1 hr 30 min 90 min 10:05-10:55 | 50 min 50 min

11:35-12:00 | LUNCH 10:55-11:15 | LUNCH

TOTAL 210 minutes TOTAL 170 min

PM Kinder PM Kinder Minimum Day

11:10-11:35 | LUNCH 10:30-10:55 | LUNCH

11:35-1:00 1 hr 20 min 80 min 10:55-11:30 | 35 min 35 min

1:00-1:20 RECESS 20 min 11:30-11:50 | RECESS 20 min

1:20-3:10 1 hr 50 min 110 min 11:50-1:45 1 hr. 55 min 115 min

TOTAL 210 minutes TOTAL 170 min

1%/ 2™ 1%72™ Minimum Day

08:05-10:05 | 2hrs 120 min 08:05-10:05 | 2 hrs 120 min

10:05-10:25 | RECESS 10:05-10:25 | RECESS

10:25-11:20 | 55 min 55 min 10:25-11:20 | 55 min 55 min

11:20-12:10 | LUNCH 11:20-12:10 | LUNCH

12:10-1:40 1 hr 30 min 90 min 12:10-01:00 | 50 min 50 min

1:40-02:45 1 hr 5 min 65 min

TOTAL 330 minutes TOTAL 225 minutes

314" 314" Minimum Day

08:05-10:25 | 2 hrs 20 min 140 min 08:05-10:25 | 2 hrs 20 min 140 min

10:25-10:45 | RECESS 10:25-10:45 | RECESS

10:45-12:10 | 1 hr 25 min 85 min 10:45-12:10 | 1 hr 35 min 85 min

12:10-1:00 LUNCH 12:10-1:00 LUNCH

1:00-02:45 1 hr 45 min 105 min

TOTAL 330 minutes TOTAL 225 minutes
56" 56" Minimum Day

08:05-10:45 2 hrs 40 min 160 min 08:05-10:45 | 2 hrs 40 min 160 min

10:45-11:05 RECESS 10:45-11:05 RECESS

11:05-12:10 65min 65 min 11:05-12:10 65 min 65 min

12:10-1:00 LUNCH 12:10-1:00 LUNCH

1:00-02:45 1hr 45min 105 min
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TOTAL 330 minutes| | TOTAL | 225 minutes

VASAOGs i nst r ucirncludechaddppendia 1:Sehoal Gatendars and

Schedules. VASA will comply with the requirements set forth in Education Code
47612.5 anavill be 180 days long, which exceeds the minimum number of required days
(175) and the number of instructional minutes. VASA will observe all federal holidays.

Key Features of the Schedule
e More Instructional TimeV ASAG6s cal endar astudentsit hedul e p
kindergarten with 160 additional instructional minutes, grad@svith 4,695
instructional minutes, and grade$4,095 with more instructional minutes than
minimum requirements.

e Electives:The core curriculum is enriched by balanced spigoidectives so that
all students have the opportunity to build on multiple intelligences, thereby
tapping into different learning interests and styles for each student.

e Intervention Teacher8&ASA employs two partime intervention teachers who
work with students on a small group and individual basis. The schedule allows
students to receive differentiated instruction without being pulled out from their
core classes.

e Supplemental instructio:he after school program allows for additional
instruction ad support for students who need it. VASA also provides Saturday
school for sixth graders who need additional support in core subject areas. It is
staffed by certificated VASA teachers and is provided dirselsduring the year.

After School Program

As community engagement and extended learning opportunities are key areas of focus for
VASA, the School provides an after school program for its students through Solunet.

The mission of the VASA After School Prograsito provide thetsdents with a safe
leaningenvironment in which they can receive help with tlaemdemics and learn from
handson enrichmentlasses. The after sabigprogram willreinforce class material that
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is being covered during school and will provide the studeitkshelp to finish and
understand their homework.

The vision of the VASAAfter School Program is to accomplish an enroliment of 80+

students and equally serve them. The after sghagramstaff will build a good

communication and relationship witheth s ch ool staff in order to b
academic needs.

The After School Program Staff offers:
e An array of enrichment activities in which students can participate.

e Classes such as Computers, Sewing, Science, Cheer and Spirit, Health and
Fitness, Guitar, Sports and Fitness, Arts and Crafts, Art and Comic Book, and
Folklorico Dance, all of which give students hamfsexperience and an
opportunity to explore outside a typical classroom

e Academics, including intervention time in math and Endlishguage Arts that
satisfies California Standards.

e Homework assistance to students

e Close communication between parents and t
needs.

Although the program is operated by Solunet, several VASA teachers volunteer their
time to provide intervention and individual tutoring to students. For more information
about the After School Program, refer to Appendix 2: After School Program.

Saturday School

Valley Arts & Science Academy offers to its sixth graders Saturday school for the

purpose of additional instruction in core subject areas. Classroom teachers provide small
group and individual tutoring in areas where
performingo based on the STAR test results a
implement Saturday school for other grade levels in the future and possibly for

enrichment activities, as well.

Instructional Methodologies

Over the past two years, VASAO6s instructiona
meet the needs of its primaapd upper elementary student population. Currently,

teachers emphasize active student learning and discovery in an environment that provides

for integrated content understanding and specific, targeted topical focus where

appropri at e testedutaonasdeveldpenent. 6s f ul |
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VASA is committed to continuously examining student performance and to refining

instructional practice as needed. The use of assessment data is an essential aspect of the

school culture and drives decistamaking from the clssroom to the organizational level.

Teachers are paying particular attention to ensuring that underperforming students

receive prompt intervention (as described in
Speci al Popul ati ons 0) eadasinilar ratads thadeherals ubgr oups
population. (For more detail on assessment and data usage, see Elembat C).

following researckbased instructional approacheswoven throughout the curriculum

and have proven to be effective with similar stugmpyulations.

1) Integrated Thematic Content

In order to provide a cohesive and engaging program for students, eactesdcial

studies and science standards are integrated with process atasédl English

language arts and math standards. Tpp@ach is opposite of the compartmentalizing of
content and skills into discrete and unrelated lessons throughout the day. Instead, multi
disciplinary thematic units are developed to provide students with a meaningful learning
context in which they are nigated to apply new skills.

Key to the integrative approach is to first understand the scope of what VASA expects
students to learn. Teachers accomplish this by developing VASA Power Standards from
the California Content Standards. Next, the teaclaefuly weigh the individual

standards along the parameters of cognitive difficulty and overall importance, and with
these considerations in mind, weave the power standards into the content framework.
Therefore, all standards are addressed, althoughlstéradards are equal.

The following example of teaching vocabulary through science in first grade exemplifies
the explanation above.

Lesson: Understanding the nature of the water cycle
Learning Sequence/Direct InstructionModeling
Students tap prior knowledge about weatlevents with teacher guidance (e.g.):
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The special day came. (Yes, it rained.)

We learn and perform a rain dance.

We create a water cycle in the classroom.

We create a drawing model on the white board.

The teacheribes astsidents view the water cyclbext students work to create a
shared word bank for vocabulary. The teacher scribes this on raisitiappd poster.
Students draw what they see happening as the water cycle occurs through the exp
Then, sudents compare that created water cycle (the experiment with what they kng
naturg andwrite and draw about the water cycle.

Afterward,$ udent s | i st éSymphmy @dcedtenteiv reometnent t& th
music.During this activity, fudents canect their water cycle knowledge to thesic
and think about the rastorm.Students adopt, adapt, and create by adding lightning
lighting and thunder in the jummy and vocalizing from the ratorm from earlier in the
lesson.

Students respond ® e e t h anusic wropsper, anclebrate though movement to the
music oneby-one (on a voluntary basis) to a short portion of the music of Beethove

Guided Practice
Students write and draw about the nature of the water cycle after creating a shared

vocabul ary word bank. A " Symphony, btsdenes adopt e

rainstorm dance and adapt it to include lights flashing for lighting and jumping as th
vocalize the thunder.

Share
Student work is displayed in the classrqafiice, stool buildings, community events,
andArte AmericasParents are invited tencouragend celebratethee hi | d 6 s

by attending such events as Family Festivities, individual classroom presentations,
Winter and Spring Show Cases, Music Recitals;iarge Fair, and school study trips.

Inclusion/ELL

The lesson vides total physical responae well as realia. Students have the suppa
of a word bank for @cabulary, the experimerthe science textbook, and their drawing
and the music itself.

California Content Standardsaddressed during this lesson
2.0 Reading Comprehension

2.2 Respond to who, what, when, where, and how questions

2.7 Retell the central ideas of simple expository or narrative passages.
1.0 Writing Strategies

1.1 Seleca focus when writing

eriment.
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2.0 Writing Applications
2.2 Write brief expository descriptions of a real object, person, place, or event using sensory details.

Earth Science

3.b Students know that solids, liquids, and gases have different properties.
Studens know that when we mix, cool, or heat substances, their properties change.
3.b Students know that the weather changes from day to day.

3.c Students know the sun warms the land, air, and water.

Communication of Meaning in Dance
2.6 Express basic emoti@irualities through movement.
2.7 Perform improvised movement ideas for peers.

Thisinterdisciplinary approach allows students to engage with the content in a much
deeper, meaningful way, thereby increasing their motivation and comprehension. This is
evidenced by student work, schamide assessments, and standardized assessments.

Evidence of Effectivenesehe effectiveness of interdisciplinary instruction has long been
established in research. By the late 1980s, more than 80 normative or corasuali®s
had been conducted oretkffectiveness of integratidi. These studies found that
programs using integration or an interdisciplinary curriculum almost always produced
equivalent or even better scores on standardized achievement tests tharhérese
students were taught through the traditional discipdinented format.Further research
supporting the development and use of thematic instruction can be viewed through the
lens of Understanding by Design.

The principles and practices of Undergteng By Design reflect contemporary views of
learning based on research in cognitive psychology and are validated by specific studies
of factors influencing student achievement. The basis for Understanding By Design in
cognitive psychology is summarizedthe bookHow People Learn: Brain, Mind,

Experience, and Scho(@ransford, Brown, & Cocking, 2001), a recent publication of the
National Research Council that summarizes the past 30 years of research in learning and
cognition. Key findings relevant torderstanding by Design include the following:

¢ Views on effective learning have shifted from a focus on the benefits of diligent
drill and practice to a focus on students
knowledge.
e Learning must be guided by generalizemh@ples in order to be widely
applicable. Knowledge learned at the level of rote memory rarely transfers;
transfer most likely occurs when the learner knows and understands underlying
concepts and principles that can be applied to problems in new cnteatning
with understanding is more likely to promote transfer than simply memaorizing
information from a text or a lecture.
e Experts first seek to develop an understanding of problems, and this often
involves thinking in terms of core concepts or bigpide . NovicesdO knowl e
much less likely to be organized around big ideas; novices are more likely to

13National Association for Core Curriculum, 1984
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approach problems by searching for correct formulas and pat answers that fit their
everyday intuitions.

e Research on expertise suggests that superdicigrage of many topics in the
domain may be a poor way to help students develop the competencies that will
prepare them for future learning and work. Curricula that emphasize breadth of
knowledge may prevent effective organization of knowledge becauseish®ot

enough time to | earn anything in depth.
di s

inch deepo run the risk of developing
knowledge.

o Feedback is fundamental to learning, but feedback opportunities are often scarce
in classrooms. Students may receive grades on tests and essays, but these are
summative assessments that occur at the end of projects. What is needed are
formative assessments, which provide students with opportunities to revise and
improve the quality of tir thinking and understanding.

e Many assessments measure only propositional (factual) knowledge and never ask
whether students knowhen, whereandwhyto use that knowledgeGiven the
goal of learning with understanding, assessments and feedback oussbfo
understanding, and not only on memory for procedures or facts.

e Expert teachers know the structure of their disciplines and this provides them with
cognitive roadmaps that guide the assignments they give students, the assessments
they use to gaugeuwstent progress, and the questions they ask in the give and take
of classroom life. . . . The misconception is that teaching consists only of a set of
general methods, which a good teacher can teach any subject, and that content
knowledge alone is sufficién

The curriculum section specifically details how teachers develop thematic instruction
using backwards design.

2) Differentiation:

VASAGs met hodol ogy is based on the belief
progress through school with difent foundations for learning. As a result, students

within the same grade perform at widely varying levels. Leveled instruction addresses

this challenge by creating groups based on need, not on age. At VASA, students may be
grouped across grade levelsd&@on individual needs. In this setting, students progress
through skiltbased California content standards along a continuum of learning, according

to their level of skill development.

A hallmark of differentiated instruction, grouping offers studepisootunities to interact

with and learn from other students, provides immediate feedback, allows students to work
on more complex tasks than they could tackle by themselves, encourages them to explore
their own and ot her s tngaheintgrperSonal skiksaFtexiblea n d
grouping, which is structured and supervised by the teacher, is highly effective in

meeting the needs of individual students. For example, following a whole class lesson in
mathematics, some students may break upsimiall heterogeneous groups to work on

solving problems while others may work independently on reinforcing skills or in pairs

on a more challenging assignment. These groups allow all students to achieve learning
outcomes while being attentive to the neeidganticular students.
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Heterogeneous pairings and groupings provide an advantage to less proficient English
language learners and special education students by stimulating conversation, providing
peer guidance and by increasing student confidence ntakskg activities.

Evidence of EffectivenedSifferentiation is recognized to be a compilation of many

theories and practices. The principles and guidelines are rooted in years of educational

theory and research. For example, differentiated instruatiopts the concept of

A r e a d ihaté ¢he difficulty of skills taught should be slightly in advance of the
childdés current | evel of mastery. This is gr
and the zone of proximal development (ZPD), the rangéhith learning takes place.

The classroom research by Fisher a(180), strongly supports the ZPD concept. The
researchers found that in classrooms where individuals were performing at a level of

about 80% accuracy, students learned more and fedtr latout themselves and the

subject area under study Other practices noted as central to differentiation have been

validated in the effective teaching researchcotelac f r om t he mi d 19800s
These practices include effective managememtquures, grouping students for

instruction, and engaging learners

3) Project-based learning:

Projects are important becauseytladign well with VASAA s phi l osophy and i n
approach. They am@nauthentic form of education that expects stuslémimmerse

themselves in a topic and meaningfully demonstrate acquisition of skills and knowledge.

Done well, they engage students actively in learning, they promote the development of
higherorder thinking skills, they allow students to work collalivedy, they place

students as the agents of learning, they develop deep conceptual understanding, they are
excellent veltles for integrating artand they synthesize skills and concepts from

multiple disciplines in integrated thematic units. Studeritsvica process to produce a

product that involves high priority skills and knowledge.

Projectbased learning is complex, so students follow a systematic process that breaks

down learning activities into manageable chunks. The curriculum will develagp stn t s 0

ability to do projects by incrementally increasing the level of complexity involved in

projects over timeValley Arts & Science Academgraws an important distinction

bet ween Afluffod projects that atandhigean but do
level projects that are a valuable part of a challenging (rigorous) academic program.

Thus, professional development will provide a high degree of support for teachers.

Evidence of Effectivenes&n extensive body of research supports the &€fyaof project
based learningAccording to a comprehensive review of research that has been
conducted on Projedtased learning, PBL seems to be equivalent or slightly better than

¥ Tomlinson, C.A., & Allan, S. D. (2000).eadership for differentiating schools and classrooAlexandria, VA:
ASCD.

5 Ellis, E. S. and Worthington, L. A. (199/Research synthesis on effective teachinggiples and the design of
quality tools for educatordJniversity of Oregon: Technical Report No. 5 National Center to Improve the Tools of
Educators.
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other models of instruction for producing gains in general academic aoteev and for
developing lowetevel cognitive skills in traditional subject matter arelsa major

British study, students at the propEised school did better than those at the more
traditional schobboth on math problems requiring analytical onceptual thought and

on those considered rote, that is, those requiring memory of a rule or formula. The Center
for Learning in Technology researchers, led by Bill Penuel, found increased student
engagement, greater responsibility for learning, increasedqwllaboration skills, and

greater achievement gains by students who had been labeled low achievers. A 1992
study of 700 students from eleven school districts in Tennessee found that students doing
projects using videotaped problems over a thveek eriod performed better in a

number of academic areas later in the school year. The study, by the Cognition and
Technology Group at Vanderbilt University, examined student competence in basic math,
word problems, planning capabilities, attitudes, and tedeledback. Students who had
experience in the project work performed better in all cated@rigsidence of

successful projedbased learning can be seen, close to home, at the Center for Applied
Research and Technology (CART) located in Clovis, Califonhere high school

students from Clovis and Fresno Unified School Districts attend. Teachers at CART
implement PBL and Integrated Instruction as their primary instructional strategies,
utilizing the California State Standards as their baseline currgulith much success,

as has been reported by ffresno Bee CART students have a higher success rate of
enteringfour-yearhigher education institutions than most high schools in the area.

4) Arts Integration: Integrated arts
education is a pedagogy in which the arts are deeply embedded within the core of
interdisciplinary learning and affirms the indispensability of arts as a core
curriculum subject and concurrently a catalyst to lkearn other subjects.

With integrated arts education, arts play a major role in helping students address
broad curriculum themes and achieve robust habits of mind including such
characteristics as imagination, disciplinel|aleoration, inquiry, divergent problem

solving, empathy, and making connections.

abilities to attain, analyze, discern, and invent knowledge. Integrated arts education
acknowledges and fosters Multiple Intelligencefie €mphasis is on both content
and learning skills*’

VASA teachers have received ongoing training in how to effectively integrate the Visual
and Performing Arts (VAPA) Standards into classroom instruction. Teachers are taught

to address challenges suchteaching arts in a tedtiven environment by making art a

priority in the classroom as another way to develop among students higher order thinking
skills. Teaching with the arts is also a
modalites. Bacher s regularly use the fATabl eauo
subject areas. Another example is fraction art, where students draw pictures exemplifying
various genres drt, whichcan be taken apart to deepen their understandipgrts,

16 Retrieved fromwww.edutopia.orgPBL Research Summary: Studiealidate ProjecBased Learning.

Th

nat
st

Ywer mont Arts Council. iArts I ntegrationo. Retrieve

http://www.vermontartscouncil.org/ArtsEducation/Partnerships/tabid/164/Default.aspx.
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whole numbers, and percents. Selected members of the leadership team also are trained

in AKeeping Scoreo developed by the San Fr an
teachers the connections that can be made between classical music and the core

curriculu m. Ot her teachers participate in AArt |
core subject areas, with the goal of exposing all teachers to professional learning

opportunities that support art integration.

Evidence of Effectivenes8ased on a gtly of over 2000 pupils attending public

schools in gradesi 8, a group of researchers from Teachers College Columbia

University, found significant relatiships between rich ischool arts programs and

creative, cognitive, and personal compeienteede for academic succes3 he

researcherofund t hat yousmag tpeo mlre uiprs thaidlogelimr med b e |
Al awt sO groups on measur es o ftakioegrindearhingv i ty, f |
expressing their ideas, and probispiving. These gains were found not only in the arts,

but in the other subject areas as well, including math, language, and science. The study

found that exposure to the arts in school was a stronger indicator of these gains than
socioeconomic statu§.

A T h e ara @ssential parts of the human experience, they are not a frill. We recommend

that all students study the arts to discover how human beings communicate not only with

words but through music, dance, and the visual arts. During our visits (to scheols), w

found the arts to be shamefully neglected. Courses in the arts were the last to come and

the first to go. o Dr. Ernest Boyer, The Car
Teaching quoted in ALearning Through the Art
Learning, 2002ittp://www.newhorizons.org

The following paragraphs provide ample evidence that schools with an arts focus are

successful in achieving not only academic acceleration in the core areas of mathemati

and reading/writing but i mproved citizenship
Dickinson cites numerous examples of aité public schools in lowincome areas

showing huge academic gains:

At Concord Elementary School, in one of the less afflueatseof Seattle, every student

from kindergarten through fifth grade takes part in a dramatic performance each year.
Principal Claudia Allen notes that she is se
reading skills. Fourth and fifth grade studentsrigased their reading scores by two

levels on the Macmillan Reading Inventory from fall to winter quarter -B8&nd

California Test of Basic Skills scores have increased by twenty to tfixanpoints.

In Needham, Massachusetts at the John Eliot Sctiwoarts are fully integrated
throughout the curriculum, and academic achievement is soaring. John Eliot does not
cater to superior, talented students, and many are economically disadvantaged, but
nonetheless their 1992 MEAP (Massachusetts Educatiasgsdment Program) scores
were the highest in the state.

B¥Burton, Judith, Robert HoranawThtomhthesAnsd Hal Abel es. iLear ni
Curricul um CenrfdrArta Educatiors Researcheachers College, Columbia University, July 1999.

-50-


http://www.newhorizons.org/

I n 1995, The United States Department of Edu
and the Arts: A Research Compendiumo, that 0
subjects results not only improved understanding of content but it greatly improved

selfr egul at ory behavior. o Barry Oreck of Arts

College of New Rochelle observed integrated arts lessons in all major subject areas in

fourteen New York City elermtary and secondary public school classrooms. They found

t hat Astudent behavior i mproved strikingly i
solving problems, taking initiative for learning, and being prepared. Cergleté¢d
achievement also rose. o0

5) Science as a tool for integration

As mentioned previously, children come to school with a natural curiosity about the
world around them. VASA believes that there is no better time to introduce students to
the language of science than at the beginoirtgeir formal education. Starting in
kindergarten, students are engaged in learning activities that promote science as an
accessible, interesting subject area, contrary to how many children feel about science.
As students progress, they learn about Boiwnce principles can reinforce and
strengthen reading, writing and mathemati cal
where the teacher selects a script or story that incorporates science concepts and
standards for students to perform in groupsn example of building science content
knowledge, while developing English language skills and increasing fluency in reading.
Art teachers incorporate science through journal writing, scientific note taking, and art
projects that are tied to core ar@ashe classroom. In addition, art and music teachers
collaborate with classroom teachers to develop interdisciplinary themes that truly
integrate visual and fine arts. Numerous examples of integrated units are included in
Appendix 3: Curricular Documents.

Teachers use the following principles to guide the development of wrttitegrn tasks
in science®®
e Keep science content central in the writing process.
¢ Aid studentsn constructing, connecting ideas, and synthesikimgyvledge.
e Spend time prevriting, collecting information from various sources (concrete
experiences, print materials, experts, electronic loatks, visuals, efc
¢ Provide orgoing teacher support, guidance, and explicit instruatiomg the
writing process
e Provide a real audiencerfstudent writers that will value, question, and provide
supportive criticism.
e Encourage revisions and redrafts based on supportive criticism to address
conceptual questions and clarify understandings.

Evidence of effectiveneskhe efficacy of using sence to teach language arts skills,
particularly to English Language Learners is detailed/ivat Our Research Shows about
Student Learning, Integrating Science with English Language DevelopbeentO. and

191983.Tchudi, S.N. & Huerta, M.C. Teaching Writing in the Content Areas: Middle School Junior High.
Washington, DC: Idtional Education Association.
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Avalos, M., Southwest Educational Developmentbdstory Letter, xv, 1, December
2003¥°. According to the authors, hands science activities are less dependent on
formal mastery of academic language, which reduces the linguistic burden on English
learners. Interactive learning strategies, such kabooative and mall group work

provide structured opportunities for developing English proficiency in the context of
authentic communication about science knowledge; and finally, ingasgd instruction
provides an introduction to the scientific praes and discourse from which infety
students are often excluded providing more accessitblagademic content to students
thantextbook knowledge

The researchers also found that elementary students perform higher than thde\grade
counterpag and comparable to or higher than middle school students, based on the
NAEP and TIMSS samples.

The researchers conclude that:

AAl t hough science instruction is often ignor
cultures, hand®n and inquirybased s@&nce instruction can be a powerful tool to teach

English language and literacy in the context of learning science. Eventually, ELLs

understand science concepts, engage in science inquiry, and participate in science

discourse, while also mastering Englishaa new | anguage. 0

6) Single Sex Instruction:

Duri ng t h e-thsdodrooddperagion fuppergrade teachers implemented

gender deployment for social studies and science. Based on one of the original
approaches in the petition, staff members researched the efficacbing students in

single gender groupings. Researchers have found that contrary to common belief, single
gender education is successful not because boys learn slower than girls or because there
are fewer social distractions, but rather the successilsuted to the different ways boys

and girls learn at different ages.

Harriet Hanlon and her associates at Virginia Tech had previously examined brain

activity in 508 normal childrer 224 girls and 284 boys ranging in age from two

months to 16 year This study, the largest and most carefully executed of its type,

demonstrated striking and consistent sex differences in the speed with which the brain

matures.l t al so showed that boysd br dtismadg devel op
corre¢ to say, Aboys devel op al oifhgtruthhse s ame | i
more nuancedThese researchers found that while the areas of the brain involved in

language and fine motor skills mature about six years earlier in girls than in boys, the

areas of the brain involved in targeting and spatial memory mature about four years

earlier in boys than in girlsThese researchers concluded that the areas of the brain

involved in language, spatial memory, motor coortiom and getting along withtleer

peopl e, develop in aeddihfegiehs c’bdhenredi met

2 www.sedl.org/pubs/seditter/vi5 n01/6.html

2! Harriet Hanlon, Robert Thatcher, and Marvin Cline; Gender Differences in the Development of EEG Coherence i
Normal ChildrenDevelopmental Neuropsycholody(3):479506, 1999. The quotation comes from page 502.

Similar results were reported in a smaller study by A. P. Anokhin and Associates: Complexity of Electrocortical
Dynamics in Children: Developmentaspects Developmental Psychobiolod36:9-22, 2000
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After reviewing 200&009 and 209-2010 CST datay ASA has decided to stop
implementingGender Deployment in all content are&ot enough significant growth
was shown to warrant continued gender deployment.

Selection of Instructional Materials

Valley Arts & Science Academy uses tludldwing textbooks and materials identified
below (most of which are staselopted), and on an-ageded basis, will select
instructional materials that are in line with its mission and vision, providing relevant and
engaging projeebased learning expenees integrating the arts where possible, and
supporting the California content standards.

¢ Language ArtsLegacies of Literaturdloughton Mifflin (K-6)

e Mathematicg California Everyday Mati{K-6), Wright Group/McGrawHill;
Math and Musicspatial tempal math Program by the MIND Institute (piloting
with 2" grade)

¢ English Language Developméntandbook for English Language Learners
Houghton Mifflin

e ELA Interventioni Read Naturally Program

e Social Studie$ ReflectiongK-6), Harcourt School Pulsihers

e Sciencd California Scienc€K-6), Macmillan/McGrawHill; selectedFOSS Kits
e PET Teacher selected materials

e Visual and Performing Arts Teacherselected anecreated materials, based on
CA VAPA standards; Silver Burdett series for music imgion

e Electivesi Teacher selected materials relevant to content matter; teaeated
materials

Curriculum

In a linear model of instruction, components such as skills, content, activities, and
assessment are implemented in a traditional lesgda. During the first two years at

VASA, due to leadership issues, teachers defaulted to using this basic academic model to
cover the standards and teach lesson plans. However, under the direction of Sandy Fuerte,
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teachers have shifted their beliefs atloow learning occurs and together they have
developed the framework below as a guide.

Skills:
Framework
Assessment Tools
Accountability
Process/Procedures

Reflection: R h-based stratedi Content:
e esearch-based strategies Standards
Self-study | Knowledge
ntegraged Exposure

Instruction People

Culture

Psycho-social

Activities:
-Multiple Intelligent
Modalities
-Hands-on
-Action

The diagram is each of tiitegratedc o mponent s t hat make

program, all of which overlap. The use of multiple components togetloarsaiéachers

to develop and integrate art, music science, and history standards into learning

experiences. This model is also conducive towards more focused instruction through the

up

use of data. For example, teachers have been able to identify Englishgaragts as an

area of improvement based on assessment tools, and as a result, have received

professional development in differentiating English language arts. VASA is also using

researckbased supplemental programs, sucRe@ad Naturallyto help students

VASAC

strengthen this area (refer to Meeting the Needs of Special Populations for more details).

This framework for instruction complements the backwards design process, which frames

standardsdriven curriculum development, integrated and project basedtistral

design, assessment, and professional developrBaickwardDesign helps to avoid the
twin problems of Atexbboekhtedoetagebi agdi nacv

priorities and purposes are appareviSA favors the version of backwd@s design
articulated by Grant Wiggins and Jay McTighe known as Undersiguiyi DesignFor

curriculum development, Understanding By Design guides teachers through-stéiree

process:

(1) Internalization and prioritization of content standaadsn this case, VASA power
standard (derived from the California State Standards);

(2) Differentiated assessment methods aligned to prioritized standards and identified

learning targets, and
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(3) Innovative, researehased instructional strategies clearly aating studentearning
objectives.

Teachers use backwards design based on the princigleslefstanding By Desigio

develop thematic curricula by first creating a curriculum map for core subject areas and
also a pacing guide for individual subjec@nce teachers have outlined what content

will be taught as well as a timeline, they begin the process of developaggated

thematic units To support this effort, VASA uses backwards planning to determine the
essential questiiadrmresstohdtn copeatp oatattibmggr fphriigr i t |
coneptual t hemes tigcéntenttpgether withis @agh giade leyel as well

as across grades to ensure a seamless, cohesive and developmentally appropriate
progr am. Thes e thatherais a fatws arsedsential nderstandings. Big
ideas also act as anchor points for developing and making connections between concepts.
Without this tool, academic content can appear to be fragmented and dissociated from
studentsodo |ived experiences.

To ensure that California content and skidised standards are the foremost priority at
VASA, the teachers developed VASA Power Standards in the areas of English language
art and mathematics. Students are introduced to Power Standards beginning in
kindergarten, and throughout each griael,these Power standards are viewed almost
like grades to students, as something to master and be proud of. VASA Power standards
for grades K6 are listed at the conclusion of the curriculum section.

In the final stage of thematic planning, teachers unpack Power Standards to identify
knowledge and skills that help answer the essentiatiquegrom two or more content
areas. Integrated thematicitsroften culminate in projects that synthesize the skills and
knowledge, which are part of a deeper understanding of the big idedker words,
students not only gain a breadth of content knowledge and skills (included in Power
Standards), but also a depth that is needed to develop analytical skills and th&oabilit
learnhowto learn.

Examples oiVASA Power Standardsurriculum maps, pacing guides and integrated
lessons and units for core subject areas are all included in Appendix 3: Curriculum
Documents.

Additional Subject Areas

Physical Education

Teachers use the California physical education content standards as the basis for physical
education activities. Physical education is taught each week to evdeylgval, and

students participate in exercise on a daily basis. Healthy Choices, Happy Me by the Dairy

Council of California, is also used to help primary agbiddren develop good eating and

exercise habits for a lifetime. Upper elementary students/eegeonthly visits from a

AHarvest of the Monthod instructor, where nut
Fifth graders prepare the California Physical Fitness Exam, and sixth. Across grade

levels, teachers use scores from the Zone of PhysiediitHe determine how to
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differentiate activities and provide the appropriate level of physical challenge for all
students.

Technology

School wide, computers are used to support classroom and grade level oriented student
learning objectives and to enharand reinforce the instruction of reading and math
comprehension. Several types of software andaded applications are used, such as
NLVM math manipulatives, Starfall (a reading web sit@fispiration for mindmapping,
Google for searching, SFSKidsgomand PBSkids.org.

Keyboarding is introduced in th@imary (£3) grades using Typ-Learn software, and
reinforced throughout the intermediateGygrades. Use of computers aympropriate

software for student publication begins as early as secawle gStudents use the

computers daily to enhance their reports and essays, practice content area skills, and to do
researchSecond and third grade studeunse the computers for forfive minutes twice

a week for MindResearch InstituteVASA is looking into financial resources to expand

the Spatial Temporal Math program school wide in the future.

At the primary level, students are introduced to computer literacy by learning appropriate
computer terminology and basic computing skills. Students use@aie software such

as webbased learning programs for publication and Mind Research Institute software for
reinforcement of grade level math. Students receive an introduction to word processing

skills using Microsoft Wordand/or Open Office)introducion to Internet etiquette and

safety is taught. Students | earn to access |
through the use of bookmarks.

Fourth through sixth grade students build upon skills acquired in primary. Gtadents
begin touse the computers as tools to complete their academic work including learning
typing skills, Internet research skills, and more advanced Internet safety skills. They are
required to produce typed essays and reports. They collect, manipulate and interpret
information related to grade level content area projects by using the Internet and other
electronic resources. Students utilize P&®eert and Promethean applications as an
introduction to classroom presentatiohbey also receive training in the buildingweb
pages, the use of blogs,-bne calendars, and search engines.

Electives

In 2009, elective classes were developed to provide students in gradesménu of

integrated and projettased learning activities. In addition to building their indinabl
strengths and talents, teachers can provide students learning opportunities not usually
found in other elementary settings. Based on state standards, electives are developed
using backwards planning. In 2010, intervention classes were implementgxbtots
students who are performing below grade level in English language arts and/or math.
This deployment model also allows students to experience a middle school setting by
having more than one teacher, choosing courses, and mixing with studentshieom ot
classes and across three grade levels. Grade level teams are afforded planning time during
the week when students are deployed for integrated music or art classes. What follows is
a description of each elective offered at VASA.
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LEGO Robotics Teams(2 teams, 12 students each)

Thisis a competitive team thatsearchs builds robots with LEGOSs, requires a research

paper, creativepresentationgsomputerprogranming, and problensolves. This was

VASAGs first year i n c¢ompudcenpetiion. VASA t he Cl ovi
placed second in the category of Creative Presentation.

Beginning Programming with the Scratch Programming Language

(2 periods, 18 students each)

Scratch was developed bye Massachusetisistitute ofTechnologyto teach children to
program. Studentwill learn to create animations and do visstlry telling

Intermediate Programming with Scratch [requires prior experience with the Scratch
Programming Language] (1 period, 18 students.)

Beginning Programming with the NXT Language (1 period, 18 students)
Students learn the NXT Programming Language, which is used to control the LEGO
Robots

Creations and Concoctions(2 periods, 16 students)

Studentsexplore mixtures and chemical reactiopigcticemath skilk in meastement,

and hone artistic talents toeke some interesting concoctionSometimesoncoctions
create something edible. This class combines principles of science, math and art.

Gourmet Gardener (1 period, 16 students)

Have you ever wondered what happém all the plants, flowers, and foods that are
grown in the VASA garden? Where did they come from? Who planted the garden?
Why do some plants grow ther than others? Students havehance to put on gloves
and wear a hat at school to take care &z living garden! Students witharvest some
of the food and actually create/prepare gourmet gagdedies to eat and take home.

Photography (2 periods, 10 students)

Photography can be a lifeng hobby. Studentswill learn about the basic elements o
photography, including the parts of a camera, photocompgsitimheffects of light.
Studentswill explore photography as both a science and an art, taking part in capturing
memories at VASA throughout the school year.

The Arts: Connections and
Critics (1 period, 20 students)
This class is geared towards
students who warib learn more
about the great masterpieces in
visual ats and music. Students
will look at a variety of visual arts
and music masterpieces while w
create connections and leaonbe




critics. Not only will studentdevelop an appreciation forree@ amazing works of art,
they will also broaden their vocabulary in the process.

Student Leadership(1 period, 20 students)

Be a part of the VASA Student Leadership Teadtludentswill learn about strong
leadership characteristics, be involved with Student Council, andipaté in related
meetings. Studentsill form committees to assist the school in a variety obstlevents
as you representative péers.

AEstrel |l aso ¢Spansh(Speriods,elly studemts) n

This class is geared toward students wiant to develop basic sentences using Spanish
grammar and become familiar with the folklore (food, art, Literature, etc.) that is attached
to the languageStudents will developasic Spanish vocabulary that will be integrated

with the core subjects and elective courses at VASA.

Advanced Mural Painting (1 period, 16 students)
Students in this classill be designing new murals and restoring some of the sun
damaged muralgroundthe community and schaol

Music Electives
Each class is offered one period.

1. Concert Choir i 40 studentsi Concert Choir is ai 6" gradesinginggroup that
represents VASA in the community. The choir travels to sing at festivals antkev
throughout the year, so a ydang commitment is necessary. Participation in
Concert Choir is by audition only.

2. Beginning Orchestra’i 20 studentsi
This elective is for 41 6™ grade
students who wish to begin playing
violin or cella Thesenstruments are
available at VASA in a very limited
supply, and will be checked out to

first-come firstserved.
3. Advanced Orchestrai 20 studentsi

This elective is for students who have '
played their stringed instrumefor at least one year, and wishcontinue instruction.

4. Beginning Band 20 students Students in &7 6™ grade may begin a new concert
band instrument and participate in this elective. The following instruments will be
taught in beginning bandiute, clarinet, saxophone, trombone, trumpet, baritone
andconcert percussian
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5. Advanced Bandi This group is not a part of the electives this year, but will be a
Apull outo group on Wednesdays and Fridays
their instrument at least one year, and wish to continue instruction.

Meeting the Needs of Special Populations

1. English LanguagelLearners

VASA will meet all requirements of federal and state law addressing equal access to the
curriculum for those who are Elmh Language Learners (ELLS). The goal of the English
Language Development (ELD) program at VASA is to develop high quality instructional
programs and services for ELLs that allow them to achieve the same challenging grade
level and graduation standardsthe same proportions, as natiaglish speaking

students. VASA will provide its students with effective, resedased educational
programs and practices for increased linguistic and academic achievement. All courses at
VASA will employ instructionatechniques that have been proven successful at

providing ELLs access to rigorous content and instruction while simultaneously building
English language proficiency. VASA will also emphasize through the ELD program
bridging the schoehome gap with familie whose first language is not English.
Administrative staff will be responsible for overseeing the identification, assessment,
monitoring, and reclassification of English Language Learners.

VASA currently serves 13.% of students identified as Englitlanguage Learners.
Teachers support ELLs through:

¢ A teaching staff qualified in second language pedagogy

Use of ELA/ELD standards
e Supportive instructional practices, such as SADIE and SIQ&dJand/or aides

in the classroom to assist ELLs in Engliskensive classes, as deemed necessary
e An after school program with a strong language focus for ELLs

VASA offers the core content areas in a sheltered English environment for students who
arenot proficient in English. Sheltered immersion classes are subject matter courses with
instructional content designed especially for ELL students. ELL students for whom
sheltered instruction is not sufficient will be identified through a Response tednten
process. For these students, additional services will be provided that may include an ESL
class, after school tutoring, andtass aide, or Htlass peer tutor.

Al'l of VASAOGs teachers are credentitanl ed and
to teach ELLs such as BCLAD, CLAD, SB 1969). These teachers not only have training

in second language pedagogy but also have recent experience teaching second language
learners and sheltered English classes. All teachers receive ongoing training in

appropriate methods for teaching ELLs at various levels of proficiency. These methods

include using bilingual aides and/or volunteers, coaching, preview and review strategies,

and after school tutoring programs that are coordinated with the regular eunriaot

-59-



designed for ELLs. VASA teachers are also trained to use the state English Language
Development Standards and have access to Fresno County Office of Education

professional development in English Language Development. VASA utilizes Houghton

Mi f fs Univargal Handbook for English Learners for primary instruction in ELL.

Suppl ementary instructional materials may be
recommended publishers to best fit the needs

Instructional Practices

All VASA faculty plan ways to integrate key reading, writing and listening standards

throughout the curriculum and also integrate corresponding ELD standards. Presentation

of subject matter in an integrated manner provides a thematic context for learning and

helps ELLs gai a deeper understanding of concepts through several disciplinary points

of-view. A paper published by the National Center for Research on Cultural Diversity

and Second Language Learning entitled ASchoo
Studiesof Exemplr y Pr acti ces for LEP Studentso feat:
pairs of core curricula teachers, extended blocks of instructional times and thematic

integrated instruction to effectively serve its EL studéhts.

Teachers continuously introduce atalary, varying sentence structures, grammar and
idioms (as developmentally appropriate). They employ scaffolding, SDAIE, and will be
adding SIOP strategies, in the future, to make grade level content accessible to students
with developing English languagskills. Teachers in core courses and electives use
strategies such as pictures, regalia, graphic organizers, games, language modeling and
cooperative learning to boost English language skills.

Teachers regularly examine student progress toward the EDAfifegrated standards

to make sure the ELD standards are covered and that EL students receive appropriate
instruction and adequate support. For example, teacher teams review results of ELD
assessments each trimester to determine which ELD standardasafofor the

following trimester. Teachers then create rubrics and plan instruction that targets those
standards. Teachers also determine which content objectives are best suited for
integration (i.e. those that require students to use or understantegdamguage pattern

or those that have a large amount of new vocabulary) and provide practice using activities
such as Total Physical Response (as appropriate for the age group), interview, role plays,
oral presentations and games.

VASA teachers emplo$DAIE (Specially Designed Academic Instruction in English)
techniques to scaffold learning across the curriculum and support the learning of students
identified as English Language Learners. SDAIE instruction, which benefits all students,
focuses on makingcademic input comprehensible through the use of strategies, such as:

¢ Realia and manipulatives (real objects and materials)

% Berman, P., Minicucci, C., McLaughlin, B., Nelson, B., &Woodworth, K989Schm! reformand
student diversityCase studigof exemplary practices for LEP studenfgashington,DCNational
Clearinghouse for English Language Acquisition.

-60-



e Visuals (drawings, photos, posters, graphs, tables, maps, multimedia
presentations, reproductions of paintings, and documents)
Graphic organizers (matrices, Venn Diagrams, webs)
Planned opportunities for interaction between students where a more proficient
English speaker supports other students (e.g. collaborative learning, student
generated oral and written narratives based osopal experiences, acting out a
play, etc)

These strategies match the school s instruct
focuses on strategies for taking students, Through andBeyondhe topics covered.

SDAIE enhanced instruction for a sixdhade unit on Early Farmensight proceed as

follows:

Possible SDAIE strategies for fAlntoo:

Anticipatory Guide: Students will be given a series of statement about early farmers.

For example, AHumans havecrgsowealegnssingidatant ed see
AGREE or DISAGREE. After the information has been presented, students check to see

if they were correct.

Brainstorming: Students work in small groups. Each group begins with a stimulus, such
as a word, phrasand pictureor objed related to the topic of farming. A recorder records
all responses to that stimulus and ideas from each group are shared with the class.

Through: The teacher enhances direct instruction on the topic by utilizing realia,
manipulatives, visuals, graphicganizers, and various modes of interaction between
students. In addition to reading the text and listening to the information presented by the
teacher, students take responsibility for learning by participating in gvodpand

sharing understanding withthers.

Possi ble SDAIE strategies for AThrougho:
Graphic Organizersi_Students complete a variety of graphic organizers as they read or
listen to information on theories of how when hunters and gatherers were replaced by

early farmers. Some graphic argzers used may include

ComparisorContrast Matrixi Students determine similarities and differences between
early man and the Agricultural Revolution

Flowchartsi Students use technology (Power Point) to sequence important events in the
Agricultural Revolution.

Cause and Effect ChdrtStudents chart the ways in which geographical features shape
farming.
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Reciprocal Teachingi Two students work together to read a passage from material on
the time period in which hunting and gathering was replagddrming methods.

Picture ThisT Following the introduction of several key vocabulary terms related to the

unit, a blank sheet of paper is divided into eight sections. Students draw pictures or

symbols to represent words or major concepts. Then ttedaage papers with a partner

and try to correctly | abel each otherds dr aw
nonELLs. Students can also present a Tableau depicting hunters and gatherers and early
farmers.

Reading Guidei Students work in gugps to read a longer section the primary sources
on early farming (social science ntation literature). Students first take turns reading
the headings of the selection. Then, with their group, students predict what will be
discussed in those sectionsu@&nts write their answers on a prediction chart. In their
groups, students take turns

reading the first page aloud, an

finish reading the selection in

silence. They

Anoo on the pr

indicate whether or not their

predictionswere correct.

Finally, students write one

thinking quest

Howé, Co mpghatr e é

ifé.), and exc

answer each ot

This activity can be geared up i

ELLs possess strong predicting skills. This activity can also iocormat e Reader 6s
Theater, an arts integration strategy.

Beyond: To create further understanding, students go beyond reading and responding,
and memorization, and demonstrate «watld application of the learned information.
The process requires higHewel critical thinking skills.

Possible SDAIE strategies for fABeyondo:

Roam the Roomi' In groups, students write down their individual answers to a higher

level question posed by the teacher. Students share their answers within their group and
thegroupomes up with and records on chart paper
Groups then walk around the room to view and
Songsi Students create lyrics from a fictional text related to the unit that they feel

exemplify imporant aspects of the study of origins of the early farmer. They create a

rhythm and perform the song with their peers.

All of the strategies above provide multiple opportunities for art integration.
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